Writing

Writing at Nevill Road Junior School

Our Values

Statement

Subject Intent

At Nevill Road Junior school our aim is to develop creative and effective writers that can independently write across different text types. Our curriculum is designed to
enthuse, inspire and motivate our pupils to write. High-quality texts stand at the core of our English planning, as we strive to intrinsically integrate the teaching of reading
and writing. We create a culture where children take pride in their writing and endeavour to write clearly and accurately, whilst selecting and adapting their language and
style to suit the context, audience and purpose. Using Nevill Road Junior school we place a high priority on oracy and vocabulary which enables language structures and
techniques to be embedded in the long-term memory so that the children can later apply these structures to their independent writing. We strive for our learning
environments to be supportive and calm. By the end of Key Stage 2, we aim for all children to be able to speak and write fluently so that they can communicate their ideas
effectively with an awareness of the purpose and audience.

Writing: At Nevill Road Junior School we encourage children to use their imagination, be creative and have a love for writing. We value writing as a key life skill, and are
dedicated to enabling our pupils to become lifelong writers. Children are encouraged to write across a wide range of genres including fiction, non-fiction and poetry as
well as in all subject areas.

Subject Implementation

Writing at Nevill Road is taught through a progressive writing cycle ‘The Nevill Road Way to Writing’. We use a clear structure that helps pupils to develop their writing skills
and knowledge across a range of genres including fiction, non-fiction and poetry. It builds on previous learning from previous lessons and year groups. Our writing cycle
uses a variety of ‘hooks’ to engage and excite children with drama (DEAL) and quality texts as an integral part of this process. DEAL strategies (drama, engagement in active
learning) are used in a variety of subject areas to encourage children to develop their speaking and listening skills as well as creativity and imagination. Children are
encouraged to experience and talk about their learning, which enables them to develop their confidence in using key skills and writing for a reason, purpose and audience.
Children are encouraged to recite poetry as well as participate in class assemblies and drama lessons during the week. SPAG and handwriting skills are also linked to the
writing cycle in order for children to understand that this is all part of the writing process. SPAG can be taught discreetly to ensure all objectives from the National
Curriculum have been covered. Each year group have a set of Bear Necessities (non negotiables) that are expected to be seen in all pieces of writing across the whole
curriculum linked to SPAG and handwriting. All children pledge a handwriting promise at the beginning of the year to ensure high expectations in presentation across all
subject areas. Children are presented with handwriting pens when they have achieved a set of criteria or show that they have made significant progress in their
presentation. Children who show good progress with writing over a period of time are chosen and rewarded with a certificate each half term. New vocabulary will be
introduced to pupils throughout the writing process and will be referred to on each classes’ working walls and planning. This will be added to throughout the writing
process. Vocabulary mats will be available to pupils to support them in class. Writing is assessed at the end of each unit and moderated termly with the team. Pupils have
the opportunity to reflect on their learning throughout the writing process and this can be seen through proofreading, editing and reflections in books.
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Handwriting is taught discreetly using the Letterjoin progression document and scheme of work. Handwriting sessions are short and regular to ensure fluency is developed.
Handwriting is always correctly modelled, in all subjects. Based on assessments, attention is drawn to current and past learning from the discreet lessons as the teacher
models writing in other subjects. Handwriting books are used across all subjects to reinforce correct handwriting across all subjects. Resources are available and
adjustments are made to ensure all children are successful.

Spelling is taught discreetly. In KS2, we use the Nelson No Nonsense spelling programme. In other subjects, spelling is modelled by the teacher using the strategies learnt
and links are made to current and prior learning. Scaffolds and prompts from spelling lessons are always accessible for the children to use when writing.

Impact
Assessment is ongoing through each lesson to ensure it drives the teaching and learning. Feedback given is timely and children are given time to edit and improve their

writing. At the end of each writing unit, assessments are completed against the school’s assessment grids, which enable teachers to assess the children against the expected
standard and also highlights the objectives the children have achieved or need to improve on further.

To ensure consistency in judgements, we complete in-school moderation of writing, as well as external moderation with schools in our cluster and also with One Education.
Writing is closely monitored by the subject leader and the head teacher, and termly pupil progress meetings monitor and support the progress of each child.

Termly data is inputted onto SIMS and our school trackers to allow for internal data across the year groups to be monitored by the senior leadership team and the governors.
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NOT SO SIMPLE VIEW OF WRITING
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Enriching Nevill Road’s Curriculum

We have invested heavily in providing a wide variety of high-quality books, as we value the impact a varied reading diet will have on the children’s writing.
Children have the opportunity to independently apply the skills and techniques taught in English when writing in other subject areas, and produce meaningful writing
with a real audience and purpose.
e We have close links with local libraries, book shops, and the local authority. Classes have opportunities to visit the book bus (Cheshire Library Service) for author visits,
workshops and performances.
We take part in the Local Book Awards Competition
We celebrate World Book day and World Poetry day and have poetry workshops run by a poet every year.
Children are provided with rich experiences, such as trips or visitors, to inspire and provide a context for writing.
Issues that are important to the children (both local, national and global) are used to provide meaningful contexts for writing.
Writing efforts and achievements are acknowledged and rewarded in whole-school assemblies
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Yearly Overview
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Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
THE LIGHTHOUSE E——
thot they could hae their bodies i the, ofterifes But how
PR S,
P ———
e —
are removed and, stored, in, Canopic jare. Following this, the
Text ) -
The Lighthouse (video clip) | Text R
Text Type How to wash a Woolly ooy sk 40 g :
cmbolmen wrap i bandagea, Whish the body i i
Narrative Mammoth Text Does the Tardis have a b e |
R: To entertain Text Type Carbon footprint . >
A: children it '(I;C:].Ilr;struct Text Type % e
. ; : Children . ;
F: ?ee Genre OverV|.e\'/v E: See Genre Overview R: To entertain TextMummification
T: informal, entertaining ‘ A: Everyone Text Type Explanation

GDS Opportunity:
include adverbs

Text
Stone Age Boy

Text Type

Setting Description

R: To entertain

A: children

F: See Genre Overview
T: informal, entertaining

GDS Opportunity:
to include fronted
adverbials

T: formal

GDS Opportunity:

Range of sentence openers

Text

Cave Baby

Text Type

Narrative

R: To entertain

A: children

F: See Genre Overview
T: informal

F: See Genre Overview
T: informal

GDS Opportunity:
personification

Text One Plastic Bag
Text Type Letter writing
R: To inform

A: Adults

F: See Genre Overview
T: formal

GDS Opportunity:

Text Arthur and the Golden
rope

Text Type Narrative

R: To entertain

A: Everyone

F: See Genre Overview

T: informal

GDS Opportunity:
paragraphs, speech, range
of punctuation, complex
sentences.

Text Brazilian Boa
Text Type Non -fiction
R: To inform

A: Everyone

F: See Genre Overview
T: Formal

GDS Opportunity:
structure, paragraphs

" THE EGYPTIAN
CINDERELLA

e
b Shirley Clima » usuated by Ruth Heller

R: to inform

A: Everyone

F: See Genre Overview
T: Formal

GDS Opportunity:
paragraphs, technical
vocabulary.
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Text

Visit - Stone Age theme
Text Type

Recount

R: To inform
A:Everyone

F: See Genre Overview
T: informal

GDS Opportunity:
paragraphs

GDS Opportunity:
Include speech

Text

Letter/Elf on the shelf
Text Type

Letter:

R: To explain

A: adults

F: See Genre Overview
T: informal

GDS Opportunity:
Writing in paragraphs

Text

Christmas poems

Text Type

Poems

R: To entertain
A:Everyone

F: See Genre Overview
T: informal

GDS Opportunity:

paragraphing

Text Mountains

Text Type Non
Chronological Report
R: To inform
A:everyone

F: See Genre Overview
T: formal

GDS Opportunity: fronted
adverbials

Text

>
N\ All About Me! l

We are all special. We're different - it's true -
But what is the difference between me and you?

| You can count numbers but I can play catch.
1 dance at weekends, whilst you play a match.

e
> " You like bananas, whilst I like cherries,

. But both of us love to eat juicy strawberries!
My hair is brown and your hair is red.

1 get up quite early, whilst you stay in bed.

T can write neatly and you find it hard,
But we both like to make things from paper and card.

I like to jump high, whilst you read a book

Text Type Poem

R: To entertain

A: everyone

F: See Genre Overview
T: informal

GDS Opportunity:
text structure, metaphors,
similes

"

You like to buy pizzas, but I love to cook. g
We'll be friends forever, no day will it end.
We may be so different but you're my best friend.
-l 7\ 5

Text The Egyptian
Cinderella

Text Type Fairy Tale

R: To entertain

A: everyone

F: See Genre Overview
T: informal

GDS Opportunity:
paragraphing, sentence
types, speech

Text
—

Don't

Don't do,

Don't, do

Don't do that.
Don't pull faces,
Don't tease the cat.

Don't pick your ears,
Don't be rude at school.
Who do they think T am?
Some kind of fool>

One day they'll say
Don't put toffee in my coffee
Don't pour gravy on the baby
Don't put beer in his ear

Don't stick your toes up his nose.

Don't put confetti on your spaghetti
And don't squash peas on your knees.
Don't put ants in your pants

Don't put mustard in the custard
Don't chuck jelly at the telly.

And don't throw at a computer

Don't throw fruit at a computer.

Don't what?

Don't throw fruit at a computer

Don't what?

Don't throw fruit at a computer

Who do they think T am? Some kind of fool>

Text Type performance
Poetry - Don’t

R: To entertain

A: everyone

F: See Genre Overview
T: informal

GDS Opportunity:
stanzas, vocabulary
layout
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Explore rhyming patterns
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Text Paddington
Text Type - character
description

Text Paddington
Text Type - setting
description

Text So you think you've
got it bad? Kids life in
Ancient Greece

Text Type -
non-chronological report
about Greek mythical

creatures

S ?0&5
# <> QUK
- YOU'VE

" 6OTIT
q%‘Bm:o?_ }
A KIDS LIFE IN N
}i/ AG“;CEL.ECHET 9

Text The story of Arachne -
Usborne Greek Myths
Text Type - narrative/myth
( 3 weeks)

Text A visit from St.
Nicholas

Text Type - Christmas
poems ( for show)

(1 week)

Text Science based
Text Type- instructions

3 g«

101 GRE T
SCL

3.»,“ &

Text
Text Type - Newspaper
Report

§ THE GREAT
KAPOK TREE §

Text The Great Kapok Tree
Text Type - persuasive
letters

A o ~ <-fi »_:‘
M &'Ra N

: THE LAST
' ALCHEMIST
A COLIN THOMPSON

]

Text The Last Alchemist
Text Type - character
description

Text
Text Type informal letters

Text Escape from Pompeii
Text Type narrative

Text My Story: Pompeii
Text Type diary extract
from a character from
Pompeii

Text

Text Type poetry
Possibly Lost words
Book or tracing a
journey down a river

ESCAPE_ER(
_POMPE]

Text

Text Type discussion text
Related to Olympics or
current affairs.

Text

Text Type news report
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Current News

PARIS 2024

QR
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- NEIL ABMSTRONG
& SMITH

Text - Bok
Text Type - Setting
Description

- N>

Text - Earth, Sun and
Moon

Text Type -
Non-Chronological report

- >=x

MICHAEL
MORPURGO
~BEOWULF~

(ucstrated by

HAEL FOREMAN

Text - Beowulf
Text Type - Narrative

- >

Text - Black Powder
Text Type - Narrative

== T

Text - Winter
Text Type - Poem
R

Text - Environment poetry
festival.
Text type - Poem

- >

K Sfubcspeare Sty

Text - Macbeth
Text Type - Narrative and
balanced argument

- 7 >

Text Type - Narrative

R
A
F
T

Text Queen of the Falls
Text Type - Recount

- n>>

Text - Read a picture
Text Type-

- Tnn>x

N
From tha quther of WAR HORSE

MICHAEL
IORP,

Text - Kensuke’s Kingdom
Text Type - narrative

== T

Text- Plastic Pollution
Text Type - Persuasive
letter

- N>

Text- Wishgranter -
literacy shed video
Text Type - Explanation

== =
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i

150 1 e
Text - Harriet Tubman
Text Type - Recount/Diary

=T >

RS
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DAVID WIESNER B

Text

Flotsam

Text Type

Narrative

R: To entertain

A: children

F: See Genre Overview
T: Narrative

GDS Opportunity:

Text

Alma (film)

Text Type

Narrative

R: To entertain/scare
A:people who enjoy a scary
story

F: See Genre Overview
T:narrative

GDS Opportunity:

Text
Orangutan (video)

Text

World of Food

Text Type
Adventure/quest narrative
R:to entertain

A:young children

F: See Genre Overview
T:adventure/quest story

GDS Opportunity:

Text

Three Little Pigs (video)
Text Type

News report

R:To report

A: Tabloid Fairy Tale readers
F: See Genre Overview

T: Report

GDS Opportunity:

Text

The Mountain

Text Type

Recount

R:To describe/recall

A: Someone interested in
walking

F: See Genre Overview
T:Recount

GDS Opportunity:

Text

Holiday review

Text Type

Review

R: To give a review

A: Interested Holiday
makers

F: See Genre Overview
T: Online Review

GDS Opportunity:

Text

Conway

Text Type

Thank you letter

R:To thank Conwy Centre
staff

A: Conwy Centre staff
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Text

Fantastic Beasts

Text Type
Non-Chronological report
R: To inform

A:Witches and wizards

F: See Genre Overview
T:Non-chronological report

GDS Opportunity:

Text Type

Persuasive letter

R:To persuade

A:The Government

F: See Genre Overview
T:persuasion

GDS Opportunity:

= -—

; aé};r‘;uﬁoag} - Chrte Aididal
Text
Until | met Dudley
Text Type
Explanation/instructional
text (hybrid)
R:To explain
A:someone wanting to
understand how an
appliance works
F: See Genre Overview
T:explanation

GDS Opportunity:

Text

Cheese roll (film/teacher in
role)

Text Type

Diary

R:To entertain

A:cheese fanatics

F: See Genre Overview
T:diary

GDS Opportunity:

Text

The arrival (image)
Text Type

Scene description

R:to describe
A:children/adults

F: See Genre Overview
T:description

GDS Opportunity:

Text

Rose Blanche
Text Type
Diary
R:Recount

A: Herself
F: See Genre Overview

T: Diary

GDS Opportunity:

Text
Rose Blanche
Text Type

Text
Brochures

Text Type

Rainforest brochure

R:To advertise

A: Holiday Makers

F: See Genre Overview

T: Holiday brochure advert

GDS Opportunity:

F: See Genre Overview
T: Letter

GDS Opportunity:

; by s bk d o
¥
E o ey
o
!
et o

. .
i

# 3 : Wi
| = Rudyard Kigling s

Text Type

Poem

R:To inspire and
manipulate language
A: Parents/Peers

F: See Genre Overview
T: Poem

GDS Opportunity:

10
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Autumn 1

Autumn 2

Spring 1

Spring 2

Summer 1

Summer 2

W= 9 0o <

Week 1

Spelling: revision of 100
HFW

Week 2 capital letters
Spelling: key words

Week 3 question marks
and full stops
Spelling: key words

Week 4 past and present
tense
Spelling: key words

Week 5 a and an
Spelling: ed, ing suffix

Week 6 an and a
Spelling: prefixes un and
dis

Week 7 SPaG revision
Spelling: apostrophes for

contractions

Spelling check/revision

Week 1 coordinating
conjunctions
Spelling: suffixes: er/est

Week 2 subordinating
conjunctions
Spelling: ment, ness

Week 3 adverbs
spelling: prefixes - super,
anti, auto

Week 4 noun phrases
Spelling: revision Y2 wr

Week 5 present and past
progressive
Spelling: ou

Week 6: statement,
questions, exclamation,
command

Spelling: alternative
ey/eigh/ei

Week 7 commas in lists
Spelling: alternative
ey/eigh/ei

Week 8 prepositions (time
and place)

Spelling: check/revision
Recap/quiz of what has
been covered

Week 1 adjectives
Spelling: Homophones

Week 2 inverted commas
Spelling: Homophones

Week 3 verb/adjective
Spelling: tion, cian

Week 4 apostrophes for
possession
Spelling: suffixes ation

Week 5 sentences and
clauses
Spelling: Plurals s/ es

Week 6 sentences and
clauses
Spelling check/revision

Week 1 verbs in perfect
form

Spelling

est suffixes

Week 2 noun phrases
Spelling
suffix ly

Week 3 inverted commas
Spelling
est, er, ed, ing recap

Week 4 inverted commas
and apostrophes
comparison

Spelling: sion, ssion

Week 5 Revision based on
assessment
Spelling: Key words

Week 6 Recap/quiz of
what has been covered
Spelling check/revision

Week 1 simple past, simple
present

Spelling: word families -
un, ness, ly

Week 2 subordinating
conjunctions
Spelling: word families

Week 3 subordinating
clauses
Spelling: suffixes er, est

Week 4 identify/compare
verbs, adjectives, nouns

Week 5 noun phrases
Spelling: i- myth, pyramid

Week 6 present perfect
Spelling: suffixes

Week 7

inverted commas
Spelling: Recap/quiz of
what has been covered

Week 1 apostrophes
spelling common
exception words

Week 2 Questions,
statement, commands,
exclamation

Spelling: prefixes

Week 3 verb forms
spelling: suffixes

Week 4 noun, verb,
adjective

spelling: common
exception words

Week 5 Revision
spelling: common
exception words

Week 6 Revision
Spelling: Key words

Week 7
Recap/quiz of what
has been covered

12
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Week 1
Week 2 Capital Letters
Week 3 Sentence types

Week 4 Apostrophe for
possession

Week 5 Commas in lists
Week 6 homophones

Week 7 Nouns, verbs,
adjectives

Week 1 Verbs and Adverbs

Week 2 Tenses - simple
past and simple present
perfect

Week 3 Nouns and
Pronouns

Week 4 Suffixes -
ful,ness,ation,ment

Week 5 Prefixes - sub,
super

Week 6 Conjunctions -
FANBOYS and subordinate

Week 7 High frequency
words assessment

Week 8 - recap/quiz of
what has been covered

Week 1 Word classes -
nouns, verbs, adj and verbs

Week 2 Suffixes ship, hood
( recap ful, ness, ation and
ment)

Week 3 Inverted commas

Week 4 Homophones

Week 5 Prefix - adding in
front of form

Week 6 Expanded noun
phrase

Week 1 Prepositions

Week 2 Subordinate
Conjunctions - subordinate
clauses

Week 3 Commas for lists

Week 4 Commas after
fronted adverbials

Week 5 Apostrophe for
possession

Week 6 Apostrophe for
contraction - contracting
words and expanding
words

Week 1 Word classes -
recap

Week 2 Conjunctions -
joining clauses

Week 3 Changing tenses of
words - verbs

Week 4 Make verbs
created from nouns

Week 5 Word families
Week 6 Standard English

Week 7 Recap/quiz of
what has been covered

Week 1 Determiners -
different types

Week 2 Determiners -
choosing the correct one
eganora

Week 3 Possessive
pronoun

Week 4 Recap/quiz of
what has been covered

Week 5 Recap/quiz of
what has been covered

Week 6 Gap analysis
Week 7 Spelling high

frequency words and
common rules

13
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Week 1 - Verbs

Week 2 - Verb tenses

Week 3 - Adverbs

Week 4 - Determiners

Week 5 - Commas for lists

Week 6 - Nouns

Week 7 - Adverbials

Week 1 - Adjectives

Week 2 - Conjunctions

Week 3 - Subordinating
conjunctions and subordinate
clauses

Week 4 - Relative pronouns
Week 5- Relative clauses

Week 6- Inverted commas

Week 7 - Commas to clarify
meaning

Week 8- Recap

Week 1 - tense consistency
Week 2 - Modal verbs

Week 3 - Synonym and
antonyms

Week 4- Standard English
Week 5- Apostrophes

Week 6- Verbs in the
perfect form

Week 1 - Punctuation for
parenthesis

Week 2- Punctuation
marks

Week 3- Statements
commands, exclamations

and questions part 1

Week 4 - Statements
commands, exclamations
and questions part 2

Week 5- Noun phrases

Week 6 - Recap

Week 1 - Possessive pronouns
and relative pronouns

Week 2 - Commas for lists and
to clarify meaning

Week 3 - Homophones

Week 4 - Determiners
(specific)

Week 5- inverted commas
Week 6 - word classes

Week 7 - word classes part 2

Week 1 - Punctuation
marks

Week 2 - Relative
pronouns

Week 3 - Relative clauses

Week 4 - Nouns (countable
and non countable)

Week 5- Recap based on
GAP analysis

Week 6- Recap

Week 7 - Recap

O = 0 0 <

Week 1

Word Class - Verbs
Week 2

Word Class - Nouns
Week 3

Word Class - Adverbs
Week 4

Sentence Type

Week 5

Active & Passive
Week 6

Commas

Week 7

Direct & reported speech

Week 1

Prepositions

Week 2

Colons & Semi-colons
Week 3

Clauses & Phrases
Week 4

Subject, object & verb
Week 5

Simple & progressive tense
Week 6

Perfect tense

Week 7

Tenses revisit

Week 8

Week 1

Simple and Progressive
Week 2

Perfect Tense
Week 3

Tenses review
Week 4
Determiners
Week 5
Pronouns

Week 6
Conjunctions Co-
Ordinating

Week 1
Conjunctions
-Subordinating
Week 2
Apostrophes
Week 3

Phrases

Week 4

Active and Passive
Week 5

Tenses

Week 6

Revision- Based on Gaps
from test

Week 1

Revision- Based on Gaps
from test

Week 2

Revision- Based on Gaps
from test

Week 3

Revision- Based on Gaps
from test

Week 4

Week 5
Week 6

Week 7

Week 1

Week 2

Week 3

Week 4

Week 5

Week 6

Week 7
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50 Book Reading Challenge (linked to Reading and Writing Curriculum)
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Y3

50 Books to Read
Year 3

®

Until T Met Dudley A Child of Boaks Fly. Eagle. Fly! @ The Sacrets of
Rozer Mcliush, Dliver Jaffers Christopher Ciregaamski, =¥ Bear choica Stanehense
Title: Mick Marming
Anmthor:
A World of Information Alex Sparrow and the Laock Up The Tiger who came to Awfal Egypiians
Bichard Platt Feeally Big Stink MWathan Bryon tea Horrible Histories
Termifer Killick fuditn K
Diary of a Wimpy EKid The Twitz Hoarid Heary @ The Histary Detactive
Teff Eimmay F.oald Dahl Francesca Simen = Bear choice Imwestigates: Stome Aga
Title: to Iron Age
Anther: Clare Hibhen,
Eomdle Lepn 2nd Bob Gregary Cool Fairy Tales The Btr=st Beneath My
Andrew Claments Simon James Caraling Birch Termy Jome: Fest
Charlotte Guillain &
Yaval Zamupss
The Humphrey serias The Christmasaums The Grzen Bhip Tz Palace Eevolting Fhyrme:
Betty G. Bimney Tom Fletcher (uentmn Blake Foobert Snindells F.oald Dahl
Oliver and the Seamwizs Surf's Up The Adventurss of Wolces in The Park The Bee i3 not afaid of
Philip Peste Ewame Alegander Capfam Underpants Anthoay Browns me
Dy Pilkey Fran Long and [sabsl
o
Little People, Big Dreams | The Day [ Swapped my ,® The Great Elephant The Cat in the Har
Lizbeth Kaiser & Ana Diad for 2 Goldfish B Eear choice Chasa Dir Senzz
Sanfelippo Meidl Graimam B Grillian Cross
Author:
My name iz Mot Fefugee The Whisparer ,@ How to Wash a Woelly | Sam W is WOT Afraid
Kate Milner Mick Butterworth = Bear choice Mammoth of Ghoatz
Title: Mickzlle Robinsen and | Eatie and Eevin Taang
Author: Eate Hindley
The Incredible The Adventuras of the That Pasky Fat The Legend of Captain .@
Adventures of Professor Wizhing Chair Lauren Child Crow's Testh =+ Bear choice
H Enid Blyien Eoin Zplfer Title:
Worman Humter Author:
The Warst Witch The Secret of Platform 13 | The 13-5torey Treebouse | Uz Boy Genius of the Famtaztically Great
Jill Murphy Eva Ithotson Andy Griffiths Stone Age Women Who changed the
Eaymend Erigg: warld
Elate Pankinr:s

Together Everyone Achieves MMore
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Y4

50 Books to Read
Year 4

®

Bill's Mew Frock Charlie and the Chocolate Cliffhanzer @ The Cwl and the Puzsy
Anne Fine Factory Tagueline Wilsan = Bear chaice Car
Author:

Erica’s Elephant Fly, Eagle, Fly! My Headieacher iz 2 Billionaire Boy Matural Dizasters
Sylwia Bishop Christopker Gregornmneki Vampire Fat Diavid Walliapgs Sophie Williams
Pamela Butchat
The Butterfly Lion Stuart Little The Boy who Biked the You're a bad man M I Don't Like Postry

Michael Morpurzg E.E White Warld Gum Toshua Sizgal
Alastair Humphreys Andy Stanton
I am not a Laser Opemation Gadretman' Funming on the Foof of The Proadest Blue Leok Inzide: How 2
Jim Senith Malorie Blackman the World Ibtihaj Miubhammed Computer Warks
Tezs Butterwaorth Alex Frith
The Firework-DMaker's The Accidental Prime The Boy Who Went The Falcon's halteser 5o You Think Yoo 've
Dimgitar Minizter Magic Anthony Horowitz Crot It Bad? A Kid': Life
FPhilip Pullman Tom McLaughlin A P Winters in Ancient Greece
Chge S ;
Michae] Fosen's book of | The Great Chocoglot The Kick Off @ @
very silly poems. Chriz Callaghar Dian Freedman Bear choica Bear choicz
Trtle: Trtle:
Author: Auther:
The Wild Raokat The Sticky Witch The Houze that Sailed @ Planet Omar
Peter Brown Hilary McEay Away = Bear chaice Zanib Mizn
Fat Hutchins Trtle:
Author:
The Moonshine Dragon Harry Potter and the @ The Beast and the Cookie
Comelia Fynke. Philozapher's Stane =" Bear choice Eethany Connie Hug
Title: Tack Wegaiy-Phillips
Author:
The Stone howze Who Let The Gods Owut? The Walf : Footprint There Mzy Be A Castls Poem: aloud
Terny iz Maz Evans Zusan Price Diers Torday Toseph Coslho
Fotten Fomans Shackleton’s Toumey Avoid Being A Foman | Earthzhattering Events! Raging Biverz
Harrible Historie: Willizm Grill Soldier The Science Bchind Homible Geozraphies
David Stewart Mataral Dizasters.
Sophie Williams

[ T R - R T TS 1 SR |
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Y5

50 Books to Read
Year 5

®

Accidental Trouble
hMzznet
Zanib Mion

The Creakers
Tom Fletcher

Artemis Fowl The Boy in the Drezs @ Hidden Figura:
Eoin Colfer Danvid Walliams e Bear choice Margot Lee Shetierly
B
Author:
Homible Science Elack Powder Lioghoy Plastic Sucks Terrikle Tadors
Space, Stars and Slimy Ally Sherrick Zizou Corder Dongie Poymter Homible Historizs
Alienz
Funky Chickens My Brother iz 2 Harmible Histories Ceniralty Heated
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Reception Year 1 Year 2 Year 3 Year 4 Year 5 Year 6
Applicable to all Applicable to all areas: Select
areas: Select vocabulary precisely and manipulate
vocabulary and grammatical structures to reflect the
grammatical structures | level of formality required.
to reflect the level of To manage shifts between levels of
formality required in a | formality within a piece of writing.
piece of writing
Nouns and adjectives
Include Use determiners Use determiners Use a range of Use a range of Use a wider range of Use a wider range of appropriate

determiners in
noun phrases

(articles, possessives
and numbers) to

(articles, quantifiers
and possessives).

determiners (articles
and quantifiers).

determiners for clarity
(articles and

appropriate
determiners for clarity

determiners for clarity and/or to avoid
repetition.

for familiar write a noun phrase. quantifiers). and/or synonyms to

people, places avoid repetition.

or things.

Write own Use nouns including Use a range of nouns | Use a wider range of | Use a wider range of Use a wider range of Use a wider range of appropriate
name plurals (-s) and including plurals nouns. nouns for clarity appropriate nouns for | nouns to describe settings and

Write nouns for
familiar people,
places or things.
Use pronouns
to write about
themselves or
others (1, he,
she)

pronouns.
Use pronouns.

(-ies/-es).

(sometimes using
synonyms to avoid
repetition).

clarity or synonyms to
avoid repetition.

characters and to write for a range of
purposes and audiences.
Select nouns to create atmosphere.
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Writing

Use adjectives
for colour and
size

Use adjectives —
extending size and
colour

Use adjectives and
verbs with the prefix
un’

Use superlatives and

comparatives

Use a range of
adjectives

Use superlatives and
comparatives

Use a wider range of
adjectives.

Modify adjectives
using adverbs

Use a range of
superlatives and
comparatives

Using adjectives for
clarity (sometimes
using synonyms to
avoid repetition).
Modify adjectives using
a wider range of
adverbs

Use a wider range of
superlatives and
comparatives

Use a wider range of
appropriate adjectives
for clarity, synonyms
and/or other devices
such as alliteration
Modify adjectives
using appropriate
adverbs

Use a wider range of
appropriate
superlatives and
comparatives

Use figurative
language for
description
(alliteration,
metaphors, similes)

Use a wider range of appropriate
adjectives to describe settings and
characters and to write for a range of
purposes and audiences.

Select adjectives to create atmosphere
which may include comparatives,
superlatives, synonyms, antonyms
and/or figurative language

Modify adjectives using adverbs to add
detail, qualification and precision

Write noun
phrases for
familiar people,
places or things.

Write expanded noun
phrases

Expanded noun
phrases for
description using
adjectives,
determiners and
prepositional phrases

Expanded noun
phrases using a range
of adjectives adverbs
to modify the
adjectives,
determiners,
prepositional
phrases, adjectives in
prepositional phrases
and additional nouns

Expanded noun
phrases using a wider
range of adjectives,
adverbs to modify the
adjectives,
determiners,
prepositional phrases,
adverbs to modify
adjectives in
prepositional phrases
and additional nouns.

Write expanded noun
phrases by using
appropriate adjectives,
adverbs to modify
adjectives, appropriate
determiners,
prepositional phrases,
adjectives in
prepositional phrases,
adverbs to modify
adjectives in
prepositional phrases,
additional nouns for
clarity

Write expanded noun phrases using a
range of determiners, adjectives,
adverbs, prepositional phrases and/or
additional nouns to add detail,
qualification and/or precision

Verbs and Adverbs

Reception

Year 1

Year 2

Year 3

Year 4

Year 5

Year 6

Use familiar verbs
with the correct
subject-verb
agreement.

Use a range of
familiar verbs with
the correct
subject-verb
agreement.

Use a wider range of
familiar verbs with
the correct
subject-verb
agreement.
Correctly and
consistently use past

Use a wider range of
verbs with the correct
subject-verb
agreement, including
correct standard
English.

Use a wider range of
verbs with the correct
subject-verb
agreement, including
correct standard
English.

Use a wider range of verbs with the
correct subject-verb agreement,
including correct standard English.

Use a variety of appropriate verbs to
describe settings and characters and to
write for a range of purposes and
audiences.
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and/or present tense
within a piece of
writing.

Make the correct
choice of tense when
moving from
narrative (past tense)
into direct speech.

Use a variety of verbs
to write for a range of
purposes and
audiences, sometimes
using synonyms to
avoid repetition.
Correctly and
consistently use a
range of tenses and/or
verb forms within a
piece of writing.

Use a variety of
appropriate verbs to
write for a range of
purposes and
audiences, sometimes
using synonyms to
avoid repetition.

Select verbs to create atmosphere, to
integrate dialogue and to convey
character and advance the action.

Use familiar
verbs in the
imperative
form, present
tense and past
tense.

Use simple present
tense.

Use present
progressive tense
with “-ing’ suffix.

Use simple past tense
with “-ed’ suffix.

Use familiar irregular
verbs in the simple
past tense.

Use simple present
tense.

Use imperative verb
forms to write
commands. Use
present tense mostly
correctly and
consistently using
simple present tense
and/or present
progressive tense,
including irregular
verbs

Use simple past
tense and/or past
progressive tense
(with suffixes)
mostly correctly and
consistently
including irregular
verbs

Use a wider range of
verb forms for
present tense (simple
and present
progressive).

Use the imperative
verb form to write
commands and/or
warnings.

Use a wider range of
verb forms for past
tense (simple and
past progressive)
Use present perfect
tense instead of
simple past.

Use a range of verb
forms for present
tense.

Use a range of verb
forms for future tense.
Use the imperative
verb form to write
commands and/or
warnings.

Use a range of verb
forms for past tense.

Use a range of verb
forms, mostly accurate
for present, past and
future tense.

Use a wider range of
present perfect and/or
past perfect verb
forms.

Use the infinite verb
forms.

Use the present
participle (-ing verb
form).

Use the past participle
(-ed verb form).

Use the imperative
verb form to write
commands and
warnings.

Use a range of appropriate verb forms,
mostly accurate for present, past and
future tense.

Select verb forms for meaning and
effect including a range of perfect verb
forms.

Select verb forms for meaning and
effect including the infinitive, present
participle and/or past participle.

Use the passive verb form, mostly
appropriately. Use the active voice
(usual pattern of subject and object).

Use a familiar
modal verb

Use familiar modal
verbs.

Use familiar modal
verbs to write for
different purposes

Use a range of modal
verbs.

Use a wider range of
modal verbs.

Use a wider range of
modal verbs to
indicate degrees of
possibility, ability,
permission or strong
suggestion.

Use a wider range of modal verbs
mostly appropriate to indicate degrees
of possibility, ability, permission or
strong suggestion.

Use a familiar
adverb or
adverbial

Use familiar adverbs
of manner (how and
place (where).

Use a range of
familiar adverbs of
manner and place.

Use a range of
adverbs of manner.

Use a wider range of
adverbs of manner to
add detail sometimes

Use a wider range of
adverbs of manner to

Use a wider range of appropriate
adverbs of manner to describe
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phrase for Use adverbial Use a range of Use a range of using synonyms to add detail or synonyms | characters and to write for a range of
place. phrases for place familiar adverbial adverbs and avoid repetition. to avoid repetition. purposes and audiences.
(where) using familiar | phrases for place. adverbial phrases for | Use a range of Use a wider range of Use a wider range of appropriate
prepositions. place. adverbial phrases for adverbial phrases for adverbs, adverbial phrases and/or
manner by modifying manner by using two preposition phrases for manner to add
the adverb with adverbs or by detail, qualification and precision
another adverb. modifying the adverb. | and/or integrate dialogue.
Use a range of adverbs | Use a wider range of Use a wide range of appropriate
and adverbial phrases appropriate adverbs adverbs and/or preposition phrases for
for place to add detail. | and adverbial phrases | place to describe settings, add detail,
for place to add detail. | qualification, precision and/or create
atmosphere.
Cohesive Devi
Reception Year 1 Year 2 Year 3 Year 4 Year 5 Year 6
Orally say a Use nouns and/or Use nouns and/or Use nouns, pronouns | Use nouns, pronouns Use nouns, pronouns Use appropriate nouns, pronouns or
series of pronouns to link pronouns to or possessive or possessive or possessive possessive determiners appropriately
sentences that sentences. sequence sentences. | determiners for determiners for clarity | determiners within and across sentences.
are linked, clarity and/or to and/or to avoid appropriately within Use appropriate nouns, pronouns,
sticking to a avoid repetition. repetition within and and across sentences. expanded noun phrases and/or
main theme or across sentences. Use possessive and/or | repetition of words/phrases as
intention. Use possessive demonstrative reference chains within and across
pronouns for clarity, pronouns sentences and paragraphs.
cohesion and to avoid appropriately within
repetition. and across sentences
for cohesion.
Use familiar Use familiar adverbs Use a range of Use a range of Use adverbs and/or Use appropriate Use a range of appropriate adverbs

adverbs of time
to sequence
ideas or events.

of time to sequence
narratives, recounts,
instructions, possibly
with some repetition.

familiar adverbs of
time and/or adverbial
phrases for time to
sequence sentences.

adverbs of time
and/or adverbial
phrases for time to
start sentences or
paragraphs.

Use adverbs of cause,
addition, opposition.

Use a propositional
phrase for cause.

adverbial phrases for
time, number, cause,
opposition, addition
and emphasis,
sometimes fronted to
start sentences or
paragraphs.

adverbs and/or
adverbial phrases for
time, number, cause,
opposition, addition
and emphasis,
sometimes fronted to
start sentences or
paragraphs.

Use appropriate
adverbs and/or
adverbial phrases to
indicate degrees of
possibility or opinion.

and/or adverbial phrases for time,
number, cause, opposition, addition
and emphasis, probability and/or
opinion (sometimes fronted) across
sentences and paragraphs.
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Write a single
clause
sentence.
Write a simple
instruction/
command.

Joins two words,
then clauses with
‘and’.

Join two clauses

using ‘so’ and ‘but’.

Write a range of
single clause
sentences.

Use co-ordination
(and, but, so, or) to
join clauses and

Write a range of
sentences with two
clauses using
co-ordinating
conjunctions.

Write sentences with

Use a range of
sentence structures
inc. single clause
sentences and
sentences using
co-ordinating

aeasrSakeebf appropria
vonadnderstanctures.
grammatical structures
to reflect the level of

formality required in a

té&/0Cd
gran

lev
To
for

piece of writing

€

i

eitedl i sietetesds reflect the

buteary pragiself ameroparidpelate

of formality required.
anage shifts between levels of
ality within a piece of writing.

words.

more than two
clauses using
co-ordinating
conjunctions.

conjunctions.

Use subordination
(when, because, if,
that).

Use subordinating
clauses for time
(when, before, after,
while), cause
(because, so that)
and condition (if).
Use subordination
using ‘that’.

Use relative clauses
with ‘that’ and ‘who’.

Use previously taught
subordinating
conjunctions, in
addition to: ‘as’ for
time, ‘even if’ for
condition and
‘although’ for
concession.

Start sentences with
subordinating clauses
using taught
conjunctions.

Write multi-clause
sentences including
ones with
subordination.

Use previously taught

subordinating conjunctions,

in addition to: ‘until’ for
time, ‘since’ for cause,

‘unless’ for condition and

‘though’ for concession.
Write multi-clause

sentences including at least
one subordinating clause.

Use previously taught
subordinating conjunctions, in
addition to: ‘once’ for time and
‘even though’ for concession.
Use subordination — using ‘that’
for reported speech or opinion.
Vary clause position by
sometimes using fronted
subordinate clauses and
multi-clause sentences.

Use the subjunctive form in
formal language to express
hypothetical situation or desire.

Use relative clauses
with ‘that’, ‘which’ and

‘ ’

who'.
Embed relative clauses
(that and who) within
the main clause.

Use relative clauses with:
that, which, who, whose,

where and when.

Embed relative clauses (that,
who, which) within the main

clause.

Use relative clauses omitting

the relative pronoun.

Vary the clause structure and
position by embedding and/or
omitting the relative pronoun and
embedding /fronting the relative
the relative clause.
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Ask and with
support write a
question.

Write statements,
exclamation,
commands and

Write statements,
exclamations (inc.
what and how starts),

Write statements,
exclamation (inc.
what and how starts),

Use a range of
sentence forms.

Use a range of sentence
forms appropriately.

Use a range of sentence forms
appropriately.

Use question tags to show

Reception

Year 1

Year 2

Year 3

Year 4

Year 5

Year 6

Use word spaces.
Use full stops at
the end of a
sentence.

Use a capital
letter for own
name, familiar
people and the
pronoun I.
Begin to use a
question mark
with support.

Use full stops to
demarcate most
sentences.

Use capital letters to
demarcate some
sentences.

Use capital letters for
days of the week and
familiar places.

Use question marks and
exclamation marks to
demarcate some
sentences

Use full stops and capital
letters to demarcate most
sentences.

Use capital letters for the
names of people and places,
mostly correctly.

Use capital letters for days
and months.

Use question marks and
exclamation marks mostly
correctly.

Use full stops, capital
letters, question
marks and
exclamation marks to
demarcate most
sentences.

Use full stops, capital letters,
qguestion marks and
exclamation marks to
demarcate sentences mostly
correctly.

Use full stops, capital letters, question marks and
exclamation marks to demarcate sentences mostly

correctly.

Begin to use commas in a
list.

Use commas in a list
(of nouns, adjectives,
expanded noun
phrases).

Use commas after
subordinating clauses
when followed by the
main clause.

Use commas in a list (of
nouns, adjectives, expanded
noun phrases).

Use commas after fronted
adverbs/

adverbials and when
starting sentences with
subordinating clauses.

Use commas to replace ‘and
in multiclause sentences.

’

Use commas for lists mostly correctly.
Use commas for clarity in multi-clause sentences, to
clarify meaning and avoid ambiguity.

Begin to use commas for
parenthesis of words,
phrases and embed relative
clauses.

Use commas, brackets
or dashes for
parenthesis of words
or phrases and
embedded relative
clauses.

Use commas, brackets or
dashes for parenthesis of
words, phrases or clauses,
mostly correctly.

Use ellipsis for effect.

Use apostrophes for some
words with contracted
forms.

Use apostrophes for
most words with
contracted forms.

Use apostrophes for a range
of contractions.

Use apostrophes to show
possession in singular nouns
and in some plural nouns.

Use apostrophes for
contractions and
possession, mostly
correctly.

Apostrophes for a wider
range of contractions and
to show possession.
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Begin to use apostrophes to
show possession in singular
nouns.

Use apostrophes to
show possession in
singular nouns.

Use inverted
commas and capital
letters to punctuate
direct speech.

Use inverted commas,
capital letters, full stops,
commas, exclamation marks
and question marks when
punctuating direct speech.

Punctuate direct speech, mostly correctly.

Use a colon after a
main clause, sub-title,
phrase or clause to
introduce a list

Correct use of colons to
introduce a list.

Use a colon to mark the
boundary between main
clauses, where the second
clause explains the first or
gives more detail.

Use semi-colons to mark
boundaries between main
clauses.

Use of semi-colons to
separate expanded noun
phrases in a list.

Use of hyphens for
compound
adjectives/numbers.
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Rec Year 1 Year 2 Year 3 Year 4 Year 5 Year 6
Hold a pencil Sit correctly and hold a
comfortably and pencil comfortably and
correctly correctly
Begin to form Begin to form lower-case | Form lower-case letters
some letters in the correct in the correct direction,
recognisable direction, starting and starting and finishing in
letters finishing in the correct the right place
place

Start to write on
lines and control Understand which letters

letter size belong to which
handwriting ‘families’
Write Form capital letters in Form capital letters and
recognisable the correct direction digits of the correct size,
capital letters orientation and
relationship to one
Form digits 0-9 another and to
lower-case letters
Shows an Leaves spaces between Use space between
awareness of words words that reflect the
word spaces size of letters
begin to recognise Begin to join letters with | Join letters with diagonal Produce legible, joined Increase handwriting Maintain legibility, fluency
different punctuation a horizontal or diagonal or horizontal strokes. handwriting of speed and fluency while | and speed in handwriting
marks stroke in some of their increasing consistency still retaining legibility. through choosing whethel
writing. and quality. or not to join specific
letters.
The Writing Process
Rec | Year 1 | Year 2 | Year 3 Year 4 | Year 5 | Year 6
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Talk with
teacher/peers
about models of
similarly structured
writing.

Talk with teacher/peers
about the language and
layout features in
models of similarly
structured writing.

Read and talk about the
structure, vocab and
grammar of similarly
structures writing with
teacher/peers.

Read and talk about the
purpose and audience of
similarly structures
writing with
teacher/peers.

Read and discuss
similarly structured
writing to understand
and learn from its
structure, vocab,
grammar, audience and
purpose.

Read and discuss similar writing to understand and
learn from its structure, vocab, grammar, form,

audience and purpose.

Discuss and identify the purpose and audience for
writing selecting an appropriate form using similar

writing as models.

Talk with my
teacher about my
ideas.

Use a story map to
remember what |
am going to write.
Rehearse saying
ideas before
recording.

Use multi-sensory
prompts to
support writing.
Read own idea.
Write an idea that
communicated
meaning because
it can be read by
themselves and/or
others.

Say aloud what | am
going to write, using
discussions to
gather ideas.

Use a story map to
remember what
they are going to
write.

Orally compose a
sentence before
writing.

Use multi-sensory
prompts to
remember number
of words in the
sentence and
punctuation.
Record a composed
sentence.

Write sentences
that communicate
meaning.

Say out loud what | am
going to write about
using talk and using
modelled texts.

Plan own writing on a
planning frame using
written and visual
prompts.

Use key words/ideas on
planning frame as a
starting point for oral
composition.

Compose and rehearse
each sentence orally.
Record composed

sentences one at a time.

Write sentences that
make sense and
communicate meaning.

Discuss own ideas for writing using models and
prompts on planning frames for given audience and

purpose.

Group ideas for own writing and record using
written/visual prompts on planning frame.

Use planning frame to draft and write each section.
Compose and rehearse sentences orally (including
dialogue), using vocab and sentence structures

taught.

Write sentences that make sense and communicate

meaning.

Plan own writing for the
audience and purpose
by organising initial
ideas on planning
format.

Develop initial ideas on
own plan through
discussions and reading
similar writing.

Follow own plan to
organise, draft and write
each paragraph -
composing sentences
and making
improvements before
writing.

Develop and organise
ideas on a plan drawing
on reading and research
where necessary.
Follow own plan to draft
and write each
paragraph.
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Re-read what | have
written to check it
makes sense.
Discuss my writing
with the teacher or
peers.

Read aloud my
writing clearly
enough to be heard

Use self, peer or group
evaluation to proof read
for spelling, punctuation
and grammar errors.
Use self, peer or group
evaluation to make
simple additions,
revisions and
corrections.

Proof read for spelling, punctuation and grammar

errors.

Evaluate own and others’ writing for sense and
effectiveness by rereading to self/peers/teacher.
Propose changes to vocab, grammar and
punctuation in own and others’ writing, and edit.
Read aloud own writing using appropriate
intonation and controlling the tone and volume so

that the meaning is clear.

Proof read for spelling, punctuation and grammar
errors.

Evaluate own and others’ writing for sense,
effectiveness and appropriate level of formality,
then edit.

Propose changes to vocab, grammar and
punctuation to clarify meaning and enhance effects,
then edit.

Edit to ensure consistent and correct use of tenses

by teacher and/or Read aloud own writing | When discussing writing, recognise and use and correct subject and verb agreement.
peers. using appropriate terminology from own and previous year groups. Read aloud own compositions using appropriate
intonation to make the intonation, volume and movement so that the
meaning clear. meaning is clear.
When discussing writing, When discussing writing, recognise and use
recognise and use terminology from own and previous year groups.
terminology from year 1
and 2.
Narrative
Rec Year 1 Year 2 Year 3 Year 4 Year 5 | Year 6
Orally retell a Write short Write narratives with a Write narratives with a Write narratives with a Write narratives in a wider range of genres.
story. narratives in chronological sequence | chronological sequence | chronological sequence | Write narrative with effective plot points and
Include key familiar story types. | in taught story types. in a range of genres. in a wider range of varying structures to suit the genre.
feature(s) of the Write narratives Write narratives with a Write narratives using genres. Use paragraphs to organise and develop narratives.
narrative in with a sequence of | series of events and/or taught plots and Write narrative with Use paragraphs to signal changes in time, setting or
retelling and in sentences in follow story type plot. structures. clear plots and speaker.
writing. chronological order. | Write opening and Use sections to organise | structures. Write an effective opening paragraph that engages

Write sentence(s)
to retell/ tell a
story or part of a
story.

Write a word,
phrase, sentence
on alabel orina
caption.

Write a simple
opening or ending
sentence.

Include details of
character and/or
setting.

ending sentences.
Include details of
character and/or setting.

narratives.

Write opening and
ending sentences to
engage the reader.
Include descriptions of
characters and settings.
Include dialogue for at
least one character.

Use paragraphs to
organise narratives.

Use paragraphs to signal
changes in time and
setting.

Write an opening
paragraph that engages
the reader and a closing
paragraph that also
engages and/or makes a
simple link back to the
opening.

Include descriptions of
characters and settings.

the reader by describing a character/setting,
creating atmosphere or by using dialogue.

Write an effective closing paragraph that engages
the reader, makes a link back to the opening and/or
includes viewpoint.

Include descriptions of characters, setting and/or
atmosphere.

Include dialogue to convey character and/or to
advance the action.
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Include dialogue to
convey character.

Non-Ficti
Rec Year 1 Year 2 Year 3 Year 4 Year 5 Year 6
Learn to orally say | Write short Write recounts about Write a range of Write a range of Write a range of Write a range of

non-fiction text
types using a story
map.

Talk about an
object or picture.
Say sentence(s) to
give information,
recount an event
or give a
command.

Write a word,
phrase, sentence
on a label, in a
caption or a list.
Write sentence(s)
about an event
(recount).

Write sentence(s)
to give
information and
instructions.

recounts and
instructions using a
sequence of
sentences in
chronological order.
Write information
texts using a
sequence of
sentences in
non-chronological
order.

Use familiar layout
devices.

Write a simple
opening or ending
sentence.

Include details of
subject matter.

personal experiences in
chronological order.
Write recounts of others
in chronological order.
Write instructions and
non-chronological
reports with simple
organisation and layout
devices.

Write opening or ending
sentences.

Include details of subject
matter.

chorological and
non-chronological texts.
Use sections to group
related material.

Use simple layout
devices to suit the text
type.

Write opening
sentence(s) to engage
the reader and simple
ending sentence(s) that
may show personal
viewpoint.

Include description of
the subject matter to
inform the reader.

chorological and
non-chronological texts.
Use sections/paragraphs
to organise ideas around
a theme.

Use a range of layout
devices to suit the text
type.

Write opening
paragraph that engages
the reader and a closing
paragraph that engages
and includes viewpoint.
Include description of
the subject matter
and/or viewpoint to
inform or engage the
reader.

chorological and
non-chronological texts.
Use sections/paragraphs
to organise ideas and
information.

Use a wider range of
layout devices to
structure different text
types.

Write introductory
paragraph that engages
the reader and includes
viewpoints where
appropriate.

Write concluding
paragraph that engages
the reader, includes
viewpoint and/or makes
a link back to the
introduction.

Includes appropriate
descriptions of the
subject matter and/or
viewpoint to inform or
engage the reader.

chorological and
non-chronological texts
to suit audience and
purpose.

Use sections/paragraphs
to effectively organise
ideas and information.
Use a wider range of
layout devices to
structure different text
types and to guide the
reader.

Write introductory
paragraph that engages
the reader and includes
viewpoints (personal or
of others) where
appropriate.

Write concluding
paragraph that engages
the reader, includes
viewpoint and makes a
clear link back to the
introduction.

Includes appropriate
descriptions of the
subject matter and/or
viewpoint to inform or
engage the reader.

Rec

Year 1

Year 2

Year 3

Year 4

Year 5

Year 6
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Join in when
listening to
nursery rhymes,
poems and
rhyming
narratives.

Say and write a
phrase or
sentence from
rhyme, poem or
rhyming narrative.

Write a sequence of
phrases or simple
sentences to form
short poems (that
do not have to
rhyme).

Write simply structured
poems (do not have to
rhyme)

preparing poems and
play scripts to read
aloud and to perform,
showing understanding
through intonation,
tone, volume and action
discussing words and
phrases that capture the
reader’s interest and
imagination recognising
some different forms of
poetry [for example,
free verse, narrative
poetry]

preparing poems and
play scripts to read
aloud and to perform,
showing understanding
through intonation,
tone, volume and action
discussing words and
phrases that capture the
reader’s interest and
imagination recognising
some different forms of
poetry [for example,
free verse, narrative
poetry]

learning a wider range
of poetry by heart
preparing poems and
plays to read aloud and
to perform, showing
understanding through
intonation, tone and
volume so that the
meaning is clear to an
audience

discuss and evaluate
how authors use
language, including
figurative language,
considering the impact
on the reader

Pupils should be taught
the technical and other
terms needed for
discussing what they
hear and read, such as
metaphor, simile,
analogy, imagery, style
and effect.

learning a wider range
of poetry by heart
preparing poems and
plays to read aloud and
to perform, showing
understanding through
intonation, tone and
volume so that the
meaning is clear to an
audience

discuss and evaluate
how authors use
language, including
figurative language,
considering the impact
on the reader

Pupils should be taught
the technical and other
terms needed for
discussing what they
hear and read, such as
metaphor, simile,
analogy, imagery, style
and effect.
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Rec

Year 1

Year 2

Year 3

Year 4

Year 5

Year 6

Statutory Words

Statutory Spellings:
accidentally, actually,
address, answer,
appear, arrive,
believe, bicycle,
breathe, build,
business, calendar,
caught, centre,
century, certain,
circle, complete,
consider, continue,
decide, describe,
different, difficult,
disappear, early,
earth, eighth,
enough, exercise,
experience,

experiment, extreme,

famous, favourite,
February, forwards,
fruit, grammar,
group, guard, guide,
heard, heart, height,
history, imagine,
increase, important

32

Statutory Spellings:
Interest, island,
knowledge, learn,
length, library,
material, medicine,
mention, minute,
natural, naughty,
notice, occasionally,
often, opposite,
ordinary, particular,
peculiar, perhaps,
popular, position,
possession,
possible, potatoes,
pressure, probably,
promise, purpose,
quarter, question,
recent, regular,
reign, remember,
sentence, separate,
special, straight,
strange, strength,
suppose, surprise,
therefore, although,
thought, through,
various, weight,
woman

Statutory Spellings:
accommodate,
accompany, according,
achieve, aggressive,
amateur, ancient,
apparent, appreciate,
attached, available,
average, awkward,
bargain, bruise, category,
cemetery, committee,
communicate,
community, competition,
conscience, conscious,
controversy,
convenience,
correspond, criticise,
curiosity, definite,
desperate, determined,
develop, dictionary,
disastrous, embarrass,
environment,
equipment, especially,
exaggerate, excellent,
existence, explanation,
familiar, foreign, forty,
frequently, government,

Statutory Spellings:
identity, immediately,
individual, interfere,
interrupt, language,
leisure, lightning,
marvellous, mischievous,
muscle, necessary,
neighbour, nuisance,
occupy, occur, opportunity,
parliament, persuade,
physical, prejudice,
privilege, profession,
programme,
pronunciation, queue,
recognise, recommend,
relevant, restaurant,
rhyme, rhythm, sacrifice,
secretary, shoulder,
signature, sincerely,
soldier, stomach,
sufficient, suggest, symbol,
system, temperature,
thorough, twelfth, variety,
vegetable, vehicle, yacht
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guarantee, harass,
hindrance

Rec Year 1 Year 2 Year 3 Year 4 Year 5 Year 6
Monster Phonics scheme Nelson No Nonsense Spelling
Sou | Use Segment | Autumn Autumn Autumn Autumn
nd phonic words No Nonsense No Nonsense No Nonsense
spell | knowled | into Suffixes from Year 2 (*-s’, ‘-es’, Statutory Words plurals s/ies/es words endings -cious, -tious
ing ge to phoneme | “er “ed’ “ing’) Words ending - sure apostrophes -cial, -tial
matc | segment s, Revise prefix ‘un-’ Teach prefix homophones contraction/possession -ance, -ence
hes yvords represent ‘dis-" (disappoint, disagree, common exception words revise silent letters -ant, -ent
taug | into these by disobey) year 3 and add year 4 ough -ible, -able
ht ggonem g;aphem Practise prefix ‘dis-" Apply prefix ly suffix ible/able -ibly, -ably
abc re[:’)resen sp,elling ‘un- gue/que ' hyphenated words -fer (double r)
o ting many From Yer?\r 2: Apostrophes for auto prefix ‘ ' ant/f':\nce/.ancy/e.nt/ence/ency hyphenated .w‘ords
ckd |each correctly contractions er/est superlative and comparative | prefix - mis/re/dis/de words containing the ‘f’ sound
e fff | phonem Strategies for learning words: adjectives tion/sion/ssion/cian words with the ‘i’ sound spelt ‘y’
ghi |ewitha |[Sound words from statutory and words with s spelt sc Spring ‘" before ‘e’ except after ‘¢’
jkIll | taught spelling personal spelling lists Apostrophe possession
mn | graphem | matches | Rarer GPCs: words with the /e1/ Week 1-2 in/im/ir/il prefixes common words -Spring
ng e taught sound spelt ‘ei’ (vein), ‘eigh’ Week 3 ei/ey/eigh ably/ibly No Nonsense
nk o eyiykn (eight), ‘aigh’ (straight) or ‘ey’ Week 4 - 6 suffixes homophones ‘ei’ or ‘ie’ patterns (the rule brakers!)
pq Sound gn wr (they) ful/ness/tion/ment silent letters the ‘ay’ sound
urs | spelling odge g ¢ | Homophones (brake/ break, ch sounds like sh (chef) ant/ance/ancy/ent/ence/ency the 'ough' sound
sh matches [leelilal | grate/great, eight/ ate, prefixes sub and super suffix - vowel ending the suffix 'ous'
ss st | taught wor wa weight/wait, son/sun) eiie Silent Letters
tth . wartis Homophones Spring suffix - ous endings that sound like -en spelt -tion
thu |aiaya-e Year 2 prefixes and suffixes -sion
x \)//vz ie;eye ea Prefixes ‘mis-" and ‘re-’ Suffixes ing/ed/er/en words more Summer endings that sound like -en spelt
77 e-ei-eigh The /1/ sound spelt ‘y’ than one syllable Common exception words -cian-ssion
520 Proofreading Words with / A /- ou homophones Homophones

Wi | @mee Words ending with the /g/ sound | Suffixes ship/hood problem suffixes Plurals
ds u-e ue spelt ‘-gue’ and the /k/ sound Homophones prefix anti/de/super Homophones 2
struc | ew oo spelt “-que’ (French in origin) silent letters Summer
tures | ou tch or Autumn Assessment Words ending - ture ie ei No Nonsense
: ve wh oy Common Exception words - Year 2 | Irregular plurals Prefixes and Root Words 2
CVC |oiarer ed, ing suffix words ending in -sion -tion Double Constants
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VCC
CcvC
C,
CCcVv
C,
CCC
VC.

air ir aw
au ear
are

prefixes un and dis
apostrophes for contractions
suffixes: er/est

ment, ness

super, anti, auto

revision Y2 wr

ou - u sound

ey/eigh/ei

Year 3 common exception words
ch

i sound -y

Spring

No Nonsense

From Year 2: suffixes ‘-ness’ and
‘“ful’ following a consonant
Prefixes ‘sub-’ and ‘tele-’

From Year 2: apostrophe for
contraction

Words with the /[/ sound spelt
‘ch’ (mostly French in origin) as
well as ‘s’, ‘ss(ion/ure’)dictation
Revise suffixes ‘-ness’ and ‘~ful’
Teach suffixes ‘~less’ and ‘-ly’
Prefixes ‘super-’ and ‘auto-’
Homophones

Proofreading

Words with the /k/ sound spelt
‘ch’ (Greek in origin)

Spring Assessment
Homophones - near

suffixes ation

Plurals s/ es

est suffixes

suffix ly

est, er, ed, ing recap

Spelling: sion, ssion, tion, cian
common exception words
ough

Summer

words beginning gu

prefix mis-

apostrophe with singular proper
nouns (possession)

apostrophes for contraction

Summer

when sc sound like c - scene
homophones - common misspelt
ones their there they’re etc

Statutory Words - high freq year 3
and 4 words
suffix-ous
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No Nonsense

Previously taught suffixes (‘-ed’,
‘“ing’, ’-s’, ‘-es’, ‘-ness’, ‘-ful’, *-less’
and “-ly’)

Suffix ‘~ly’ with root words ending
in ‘le’ and ‘ic’

From Year 2: Apostrophes for
contractions

Rare GPCs (/1/ sound)

From Years 1 and 2: vowel
digraphs

The /A/ sound spelt ‘ou’
Homophones (including
heel/heal/he’ll, plain/ plane,
groan/grown and rain/rein/reign)
Proofreading

words from statutory and
personal spelling lists

Summer Assessment

word families - un, ness, ly
suffixes er, est

i - myth, pyramid

suffixes ly, ation

common exception words
prefixes

homophones

Genres

Year 3

Year 4

Year 5

Year 6

Poetry

develop positive attitudes to
reading and understanding of
what they read by listening to and
discussing a wide range of poetry
® prepare poems to read aloud
and to perform, showing
understanding through
intonation, tone, volume and
action

develop positive attitudes to
reading and understanding of what
they read by listening to and
discussing a wide range of poetry e
prepare poems to read aloud and
to perform, showing understanding
through intonation, tone, volume
and action

e discuss words and phrases that
capture the reader’s interest and
imagination

maintain positive attitudes to
reading and understanding of
what they read by continuing to
read and discuss an increasingly
wide range of poetry

e learn a wider range of poetry
by heart

® prepare poems and plays to
read aloud and to perform,
showing understanding through
intonation, tone and volume so

maintain positive attitudes to reading
and understanding of what they read
by continuing to read and discuss an
increasingly wide range of poetry

® learn a wider range of poetry by
heart

® prepare poems and plays to read
aloud and to perform, showing
understanding through intonation,
tone and volume so that the meaning
is clear to an audience
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e discuss words and phrases that
capture the reader’s interest and
imagination

® recognise some different forms
of poetry [for example, free verse,
narrative poetry]

e read aloud their own writing, to
a group or the whole class, using
appropriate intonation and
controlling the tone and volume
so that the meaning is clear.

® recognise some different forms
of poetry [for example, free verse,
narrative poetry]

® read aloud their own writing, to
a group or the whole class, using
appropriate intonation and
controlling the tone and volume so
that the meaning is clear.

that the meaning is clear to an
audience

e discuss and evaluate how
authors use language, including
figurative language, considering
the impact on the reader

e draft and write by selecting
appropriate grammar and
vocabulary, understanding how
such choices can change and
enhance meaning.

e discuss and evaluate how authors
use language, including figurative
language, considering the impact on
the reader

e draft and write by selecting
appropriate grammar and vocabulary,
understanding how such choices can
change and enhance meaning.

Narrative

Consolidate understanding of
sequential story structure:
identify common, formal
elements in story openings and
endings and typical features of
particular types of story; notice
common themes, similar key
incidents and typical phrases or
expressions. Note the use of
language or music or camera
angle to set scenes, build tension,
create suspense. Recognise that
authors make decisions about
how the plot will develop and use
different techniques to provoke
readers reactions; notice the
difference between 1st and 3rd
person accounts; take part in
dramatised readings using
different voices for the narrator
and main characters. Identify
examples of a character telling the
story in the 1 st person; make
deductions about characters’
feelings, behaviour and
relationships based on
descriptions and their actions in
the story; identify examples of
stereotypical characters; make
judgements about a characters

Develop understanding of story
structure: recognise the stages of a
story: introduction — build-up -
climax or conflict — resolution;
appreciate that chronology does
not always run smoothly, (e.g.)
some events are skimmed over,
others are told in more depth.
Develop awareness that the author
sets up dilemmas in the story and
devises a solution. Make
judgements about the success of
the narrative, (e.g.) do you agree
with the way that the problem was
solved? Understand that the
author or director creates
characters to provoke a response in
the reader, (e.g.) sympathy, dislike;
discuss whether the narrator has a
distinctive voice'in the story.
Identify the use of figurative and
expressive language to build a
fuller picture of a character; look at
the way that key characters
respond to a dilemma and make
deductions about their motives
and feelings — discuss whether
their behaviour was predictable or
unexpected; explore the
relationship between what

Recognise that story structure
can vary in different types of
story and that plots can have
high and low points; notice that
the structure in extended
narratives can be repeated with
several episodes building up to
conflict and resolution before
the end of the story. Analyse
more complex narrative
structures and narratives that
do not have a simple linear
chronology, (e.g.) parallel
narratives, time slip. Authors
have particular styles and may
have a particular audience in
mind; discuss the author's
perspective on events and
characters, (e.g.) the
consequences of a character’s
mistakes — do they get a second
chance? ; authors perspective
and narrative viewpoint is not
always the same - note who is
telling the story, whether the
author ever addresses the
reader directly; check whether
the viewpoint changes at all
during the story; explore how
the narration relates to events.

Identify story structures typical to
particular fiction genres; recognise
that narrative structure can be
adapted and events revealed in
different ways, (e.g.) stories within
stories, flashbacks, revelations;
analyse the paragraph structure in
different types of story and note how
links are made; make judgements in
response to story endings, (e.g.)
whether it was believable, whether
dilemmas were resolved satisfactorily.
Look at elements of an authors style
to identify common elements and
then make comparisons between
books; consider how style is
influenced by the time when they
wrote and the intended audience;
recognise that the narrator can
change and be manipulated, (e.g.) a
different character takes over the
story-telling, the story has 2 narrators
— talk about the effect that this has or
the story and the reader’s response.
Identify stock characters in particular
genres and look for evidence of
characters that challenge stereotypes
and surprise the reader, e.g. in
parody; recognise that authors can
use dialogue at certain points in a
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actions, demonstrating empathy
or offering alternative solutions to
a problem; analyse the way that
the main character(s) usually talks
and look for evidence of the
relationship between characters
based on dialogue. Settings are
used to create atmosphere; look
at examples of scene changes at
that moment.

Tell stories based on own
experience and oral versions of
familiar stories; include dialogue
to set the scene and present
characters; vary voice and
intonation to create effects and
sustain interest; sequence events
clearly and have a definite ending;
explore relationships and
situations through drama. Write
complete stories with a full
sequence of events in narrative
order; include a dilemma or
conflict and resolution; write an
opening paragraph and further
paragraphs for each stage of the
story; use either 1st or 3rd person
consistently; use conventions for
written dialogue and include
some dialogue that shows the
relationship between two
characters.

characters say and what they do —
do they always reveal what they
are thinking? Authors can create
entire imaginary worlds; look for
evidence of small details that are
used to evoke time, place and
mood. Look for evidence of the
way that characters behave in
different settings. Plan and tell
own versions of stories; tell
effectively, e.g. using gestures,
repetition, traditional story
openings and endings; explore
dilemmas using drama techniques,
(e.g.) improvise alternative courses
of action for a character. Plan
complete stories by identifying
stages in the telling: introduction —
build-up — climax or conflict -
resolution; use paragraphs to
organise and sequence the
narrative and for more extended
narrative structures; use different
ways to introduce or connect
paragraphs, ( e.g.) Some time
later..., SuddeVIy..., IYside the
Pastle...; use details to build
character descriptions and evoke a
response; develop settings using
adjectives and figurative language
to evoke time, place and mood.

Look for evidence of characters
changing during a story and
discuss possible reasons, (e.g.)
in response to particular
experiences or over time, what
it shows about the character
and whether the change met or
challenged the reader’s
expectations; recognise that
characters may have different
perspectives on events in the
story; look for evidence of
differences in patterns of
relationships, customs, attitudes
and beliefs by looking at the way
characters act and speak and
interact in older literature.
Different types of story can have
typical settings. Reallife stories
can be based in different times
or places, (e.g.) historical fiction
—look for evidence of
differences that will effect the
way that characters behave or
the plot unfolds. Plan and tell
stories to explore narrative
viewpoint, ( e.g.) re-tell a
familiar story from the point of
view of another character;
demonstrate awareness of
audience by using techniques
such as recap, repetition of a
catchphrase, humour; use
spoken language imaginatively
to entertain and engage the
listener. Develop particular
aspects of story writing:
experiment with different ways
to open the story; add scenes,
characters or dialogue to a
familiar story; develop

story to, (e.g.) explain plot, show
character and relationships, convey
mood or create humour. Different
episodes (in story and on film) can
take place in different settings; discus:
why and how the scene changes are
made and how they effect the
characters and events; recognise that
authors use language carefully to
influence the reader’s view of a place
or situation. Plan and tell stories to
explore different styles of narrative;
present engaging narratives for an
audience. Plan quickly and effectively
the plot, characters and structure of
own narrative writing; use paragraphs
to vary pace and emphasis; vary
sentence length to achieve a
particular effect; use a variety of
techniques to introduce characters
and develop characterisation; use
dialogue at key points to move the
story on or reveal new information.
Create a setting by: using expressive
or figurative language; describing how
it makes the character feel; adding
detail of sights and sounds; Vary
narrative structure when writing
complete stories, (e.g.) start with a
dramatic event and then provide
background information; use two
narrators to tell the story from
different perspectives; use the
paragraph structure of non-linear
narratives as a model for own writing;
plan and write extended narrative.
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characterisation by showing the
reader what characters say and
do and how they feel and react
at different points in the story.
Plan and write complete stories;
organise more complex
chronological narratives into
several paragraph units relating
to story structure; adapt for
narratives that do not have
linear chronology, (e.g.) portray
events happening
simultaneously
:MeaYwhile...[]; extend ways
to link paragraphs in cohesive
narrative using adverbs and
adverbial phrases; adapt writing
for a particular audience; aim
for consistency in character and
style.

Non-fiction

Before researching, orally recall
existing knowledge on the subject
and reduce the options for
enquiry by posing focused
questions. Compose questions to
ask of the text. Have a secure
understanding of the purpose and
organisation of the dictionary (i.e.
know the quartiles of the
dictionary, m lies around halfway
markj towards the end). Use
second place letters to locate and
sequence in alphabetical order.
Understand the term definition;
use dictionaries to Recount the
same event in a variety of ways,
e.g. in the form of a story, a letter,
a news report. Decide how to
present information and make
informed choices by using
structures from different text

Prepare for factual research by
reviewing what is known, what is
needed, what is available and
where one might search. Routinely
use dictionaries and thesaurus and
use 3rd and 4th place letters to
locate and sequence words in
alphabetical order. Scan texts in
print or on screen to locate key
words or phrases, headings, lists,
bullet points, captions and key
sentences (to appraise their
usefulness in supporting the reader
to gain information effectively.
Collect information from a variety
of sources. Identify how
paragraphs are used to organise
and sequence information. Mark
and annotate headings, key
sentences and words in printed
text or on screen. Make short

Routinely prepare for factual
research by reviewing what is
known, what is needed, what is
available and where one might
search. Use dictionaries and
other alphabetically ordered
texts efficiently. Appraise
potentially useful texts quickly
and effectively. Evaluate texts
critically by comparing how
different sources treat the same
information. Begin to look for
signposts that indicate the
reliability of a factual source.
Locate information in a text in
print or on screen confidently
and efficiently through using
contents, indexes, sections,
headings +IT equivalent;
skimming to gain overall sense
of text; scanning to locate

Having pooled information on a topic,
construct and follow a plan for
researching further information.
Routinely appraise a text quickly,
deciding on its value, quality or
usefulness. Evaluate the status of
source material, looking for possible
bias and comparing different sources
on the same subject. Recognise (wher
listening or reading) rhetorical device:
used to argue, persuade, mislead and
sway the reader. Evaluate the
language, style and effectiveness of
examples of non-fiction writing such
as periodicals, reviews, reports,
leaflets. Read examples of official
language such as consumer
information and legal documents.
Identify characteristic features of
layout such as use of footnotes,
instructions, parentheses, headings,
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types. Create alphabetically
ordered texts incorporating
information from other subjects,
own experience or derived from
other information books. learn or
check the definitions of words
and a thesaurus to find synonyms.
Begin to use library classification
to find reference materials and
scan indexes, directories and IT
sources to locate information
quickly and accurately. Recognise
the differences in presentation
between texts e.g. between
fiction and non-fiction, between
books and IT-based sources,
between magazines, leaflets and
reference texts. Within a text,
routinely locate information using
contents, index, headings,
sub-headings, page numbers,
bibliographies, hyperlinks, icons
and drop down menus. Find and
mark the key idea in a section of
text. Make clear notes by
identifying key words, phrases or
sentences in reading and making
use of simple formats to capture
key points, e.g. flow chart, for
and against columns, matrices to
complete in writing or on screen.
Make a simple record of
information from texts read, e.g.
by listing words, drawing together

notes from more than one source.

Begin to use graphic organisers as
a tool to support collection and
organisation of information. Use
computer to bring information
texts to published form with
appropriate layout, font etc.

notes, e.g. by abbreviating ideas,
selecting key words, listing or in
diagrammatic form. Fill out brief
notes into connected prose.
Present information from a variety
of sources in one simple format,
e.g. chart, labelled diagram, graph,
matrix. Begin to use graphic
organisers as a tool to support
writing up of information Develop
and refine ideas in writing using
planning and problem-solving
strategies Edit down and reword a
sentence or paragraph by deleting
the less important elements, e.g.
repetitions, asides, secondary
considerations and explain the
reasons for the editorial choices

specific information; close
reading to aid understanding.
Sift through passages for
relevant information and
present ideas in note form that
are effectively grouped and
linked. Use simple abbreviations
while note taking. Understand
what is meant by jn your own
words and when it is
appropriate to copy, quote and
adapt. Make notes for different
purposes, e.g. noting key points
as a record of what has been
read, listing cues for a talk.
Convert personal notes into
notes for others to read, paying
attention to appropriateness of
style, vocabulary and
presentation. Create plans for
information texts drawing on
knowledge of text types to
decide form and style for
different elements. Create an
information text with a variety
of elements, e.g. labelled
explanatory diagram, reporting
chart, recount. create
multi-layered texts, including
use of hyperlinks, linked web
pages Record and acknowledge
sources in own writing.
Summarise a passage, chapter
or text in a specific number of
words. Read a passage and
retell it Tn your own words_

appendices and asterisks. Understand
the way standard English varies in
different contexts, e.g. why legal
language is necessarily highly
formalised, why questionnaires must
be specific. In writing information
texts, select the appropriate style and
form to suit a specific purpose and
audience, drawing on knowledge of
different non-fiction text types.
Establish, balance and maintain
viewpoints Use the conventions and
language of debate when orally
rehearsing a balanced argument.
Revise own non-fiction writing to
reduce superfluous words and
phrases. Discuss and explain
differences in the use of formal
language and dialogue Listen for
language variations in formal and
informal contexts Identify the ways
spoken language varies
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Create multi-media information
texts. Write ideas, messages in
shortened forms such as notes,
lists, headlines, telegrams and
text messages understanding that
some words are more essential to
meaning than others. Summarise
orally in one sentence the content
of a passage or text, and the main
point it is making.

Persuasion

Read and evaluate a wider range
of simple persuasive texts,
explaining and evaluating
responses orally. Begin to use
words, pictures and other
communication modes to
persuade others when
appropriate to a particular writing
purpose. Through role play and
drama explore particular
persuasive scenarios (e.g. a
parent persuading a reluctant
child to go to bed.) and discuss
the effectiveness of different
strategies used.

Read and analyse a range of
persuasive texts to identify key
features (e.g. letters to
newspapers, discussions of issues
in books, such as animal welfare or
environmental issues). Distinguish
between texts which try to
persuade and those that simply
inform, whilst recognising that
some texts might contain examples
of each of these. Analyse how a
particular view can most
convincingly be presented, e.g.
ordering points to link them
together so that one follows from
another; how statistics, graphs,
images, visual aids, etc. can be
used to support or reinforce
arguments From examples of
persuasive writing, investigate how
style and vocabulary are used to
convince the reader. Evaluate
advertisements for their impact,
appeal and honesty, focusing in
particular on how information
about the product is presented:
exaggerated claims, tactics for
grabbing attention, linguistic
devices such as puns, jingles,
alliteration, invented words Both
orally and in and writing to

Read and evaluate letters, e.g.
from newspapers or magazines,
intended to inform, protest,
complain, persuade, considering
(i) how they are set out, and (ii)
how language is used, e.g. to
gain attention, respect,
manipulate Read other
examples ( e.g. newspaper
comment, headlines, adverts,
fliers) to compare writing which
informs and persuades,
considering for example the
deliberate use of ambiguity,
half-truth, bias; how opinion can
be disguised to seem like fact
Select and evaluate a range of
texts, in print and other media,
on paper and on screen, for
persuasiveness, clarity, quality
of information From reading, to
collect and investigate use of
persuasive devices such as
words and phrases, e.g. surely it
wouldn’t be difficult..
persuasive definitions,
rhetorical questions,

pandering, condescension,
concession, e.g. Naturally, it
takes time for local residents..’

Through reading and analysis,
recognise how persuasive arguments
are constructed to be effective
through, for example: the expression
sequence and linking of points
providing persuasive examples,
illustration and evidence pre-empting
or answering potential objections
appealing to the known views and
feelings of the audience Orally and in
writing, construct effective persuasive
arguments: using persuasive languag
techniques to deliberately influence
the listener. developing a point
logically and effectively supporting
and illustrating points persuasively
(using ICT and multi-modality where
and when appropriate) anticipating
possible objections harnessing the
known views, interests and feelings of
the audience tailoring the writing to
formal presentation where
appropriate .

Overall, participate in whole class
debates using the conventions and
language of debate including standarc
English. In oral and written texts help
to build the ability to choose the
appropriate style and form to suit a
specific purpose and audience,
drawing on knowledge of different

40



Writing

assemble and sequence points in
order to plan the presentation of a
point of view, e.g. on hunting,
school rules using more formal
language appropriately. Use
writing frames if necessary to back
up points of view with illustrations
and examples To present a point of
view both orally and in writing,(
e.g. in the form of a letter, a report
or presentation) linking points
persuasively and selecting style
and vocabulary appropriate to the
listener/reader; begin to explore
how ICT other use of multimodality
might support this. (e.g. showing
pictures.) Design an
advertisement, such as a poster or
radio jingle, on paper or screen,
e.g. for a school féte or an
imaginary product, making use of
linguistic and other features learnt
from reading examples Explore the
use of connectives, e.g. adverbs,
adverbial phrases, conjunctions, to
structure a persuasive argument.

Draft and write individual, group
or class persuasive letters for
real purposes, e.g. put a point of
view, comment on an emotive
issue, protest; to edit and
present to finished state Write a
commentary on an issue on
paper or screen (e.g. as a news
editorial or leaflet), setting out
and justifying a personal view;
to use structures from reading
to set out and link points, e.g.
numbered lists, bullet points
Construct an argument in note
form or full text to persuade
others of a point of view and:
present the case to the class or
a group; use standard English
appropriately; evaluate its
effectiveness. Explore how ICT
or other use of multimodality
might support this. (e.g. develop
a PowerPoint presentation.)
Understand how persuasive
writing can be adapted for
different audiences and
purposes, e.g. by using formal
language where appropriate,
and how it can be incorporated
into or combined with other text

types.

non-fiction text types and adapting,
conflating and combining these where
appropriate.

Instructions

Read and follow instructions.

Give clear oral instructions to
members of a group. Read and
compare examples of
instructional text, evaluating their
effectiveness. Analyse more
complicated instructions and
identify organisational devices
which make them easier to follow,
e.g. lists, numbered, bulleted

In group work, give clear oral
instructions to achieve the
completion of a common task.
Follow oral instructions of
increased complexity. Evaluate
sets of instructions (including
attempting to follow some of
them) for purpose, organisation
and layout, clarity and usefulness.
Identify sets of instructions which

In group work, give clear oral
instructions to achieve the
completion of a common task.
Follow oral instructions of
increased complexity. Evaluate
sets of instructions (including
attempting to follow some of
them) for purpose, organisation
and layout, clarity and
usefulness. |dentify sets of

Choose the appropriate form of
writing and style to suit a specific
purpose and audience drawing on
knowledge of different non-fiction
text types. Use the language
conventions and grammatical feature:
of the different types of text as
appropriate.
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points, diagrams with arrows,
keys. Research a particular area (
e.g. playground games) and work
in small groups to prepare a set of
oral instructions. Try out with
other children, giving instruction
and listening and following theirs.
Evaluate effectiveness of
instructions. Write clear written
instructions using correct register
and devices to aid the reader.

are for more complex procedures,
or are combined with other text
types (e.g. some recipes).Compare
these in terms of
audience/purpose and form
(structure and language features).
Write a set of instructions (using
appropriate form and features) and
test them out on other people,
revise and try them out again.

instructions which are for more
complex procedures , or are
combined with other text types
(e.g. some recipes).Compare
these in terms of
audience/purpose and form
(structure and language
features). Write a set of
instructions (using appropriate
form and features) and test
them out on other people,
revise and try them out again.

Discussion

Through reading explore how
different views might be
expressed/explained/justified
(e.g. the different view of
characters in a particular book,
the different view of people
writing to a newspaper.) Through
role play and drama explore how
different views might be
expressed/explained/justified
(e.g. the different view of
characters in a particular book,
the different view of people in a
simulated 'real life' scenario.)

In exploring persuasive texts, and
those presenting a particular
argument (see Progression in
Persuasion), begin to recognise
which present a single (biased)
viewpoint and which try to be
more objective and balanced.
Continue to explore the expression
of different views through
discussion, role play and drama.

In exploring persuasive texts,
and those presenting a
particular argument (see
Progression in Persuasion),
distinguish and discuss any texts
which seems to be trying to
present a more balanced or
reasoned view, or which explore
more than one possible
perspective on an issue.
Experiment with the
presentation of various views
(own and others, biased and
balanced) though discussion,
debate and drama.

Through reading, identify the
language, grammar, organisational
and stylistic features of balanced
written discussions which:
-Summarise different sides of an
argument -Clarify the strengths and
weaknesses of different positions
-Signal personal opinion clearly -Draw
reasoned conclusions based on
available evidence Recognise and
understand the distinction between
the persuasive presentation of a
particular view and the discursive
presentation of a balanced argument.
First explore orally and then write a
balanced report of a controversial
issue: -Summarising fairly the
competing views -Analysing strengths
and weaknesses of different positions
-Drawing reasoned conclusions where
appropriate -Using formal language
and presentation as appropriate Use
reading to: - Overall, help to build the
ability to choose the appropriate style
and form to suit a specific purpose
and audience, drawing on knowledge
of different non-fiction text types and
adapting, conflating and combining
these where appropriate.
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Non Chronological reports

Analyse a number of report texts
and note their function, form and
typical language features:
introduction indicating an overall
classification of what is being
described use of short statement
to introduce each new item
language (specific and sometimes
technical) to describe and
differentiate impersonal language
mostly present tense Teacher
demonstrates research and
note-taking techniques using
information and ICT texts on a
subject and using a spidergram to
organise the information.
Distinguish between
generalisations and specific
information and between
recounts and reports, using
content taken from another area
of the curriculum. Analyse
broadcast information to identify
presentation techniques and
notice how the language used
signals change. Teacher
demonstrates how to write
non-chronological report using
notes in a spidergram; draws
attention to importance of subject
verb agreements with generic
participants (e.g.) family is....,
people are... Write own report
independently based on notes
from several sources.

Collect information to write a
report in which two or more
subjects are compared, (e.g.)
spiders and beetles; solids, liquids
and gases, observing that a grid
rather than a spidergram is
appropriate for representing the
information. Draw attention to the
precision in the use of technical
terminology and how many of the
nouns are derived from verbs
Teacher demonstrates the writing
of a non-chronological report,
including the use of organisational
devices to aid conciseness such as
numbered lists or headings. Plan,
compose, edit and refine short
non-chronological comparative
report focusing on clarity,
conciseness and impersonal style.

Collect information to write a
report in which two or more
subjects are compared, (e.g.)
spiders and beetles; solids,
liquids and gases, observing that
a grid rather than a spidergram
is appropriate for representing
the information. Draw attention
to the precision in the use of
technical terminology and how
many of the nouns are derived
from verbs Teacher
demonstrates the writing of a
non-chronological report,
including the use of
organisational devices to aid
conciseness such as numbered
lists or headings. Plan, compose,
edit and refine short
non-chronological comparative
report focusing on clarity,
conciseness and impersonal
style.

Secure understanding of the form,
language conventions and
grammatical features of
non-chronological reports. Write
reports as part of a presentation on a
non-fiction subject. Choose the
appropriate style and form of writing
to suit a specific purpose and
audience, drawing on knowledge of
different non-fiction text types.

Recount

Watch or listen to third person
recounts such as news or sports
reports on television, radio or
podcast. Identify the sequence of
main events. Read examples of
third person recounts such as

Watch or listen to third person
recounts such as news or sports
reports on television, radio or
podcast. Identify the sequence of
main events. Read examples of
third person recounts such as

Identify the features of
recounted texts such as sports
reports, diaries, police reports,
including introduction to set the
scene, chronological sequence,
varied but consistent use of past

Distinguish between biography and
autobiography, recognising the effect
on the reader of the choice between
first and third person, distinguishing
between fact, opinion and fiction,
distinguishing between implicit and
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letters, newspaper reports and
diaries and recount the same
event in a variety of ways, such as
in the form of a story, a letter, a
news report ensuring agreement
in the use of pronouns. Write
newspaper style reports, e.g.
about school events or an
incident from a story, using a
wider range of connectives, such
as meanwhile, following,
afterwards and including detail.
Include recounts when creating
paper or screen based
information texts.

letters, newspaper reports and
diaries and recount the same event
in a variety of ways, such as in the
form of a story, a letter, a news
report ensuring agreement in the
use of pronouns. Write newspaper
style reports, e.g. about school
events or an incident from a story,
using a wider range of connectives,
such as meanwhile, following,
afterwards and including detail
expressed in ways which will
engage the reader. Include
recounts when creating paper or
screen based information texts.

tense, e.g. As he was running
away he noticed... , possible
supporting illustrations, degree
of formality adopted and use of
connectives. Use the language
features of recounts including
formal language when
recounting events orally. Write
recounts based on the same
subject such as a field trip, a
match or a historical event for
two contrasting audiences such
as a close friend and an
unknown reader.

explicit points of view and how these
can differ. Develop the skills of
biographical and autobiographical
writing in role, adapting distinctive
voices, e.g. of historical characters,
through preparing a CV; composing a
biographical account based on
research or describing a person from
different perspectives, e.g. police
description, school report, newspaper
obituary. When planning writing,
select the appropriate style and form
to suit a specific purpose and
audience, drawing on knowledge of
different non-fiction text types. Use
the language conventions and
grammatical features of the different
types of text as appropriate.

Explanation

Create diagrams such as flow
charts to summarise or make
notes of stages in a process (e.g.
in science, D&T or geography),
ensuring items are clearly
sequenced. Explain processes
orally, using these notes, ensuring
relevant details are included and
accounts ended effectively.

Read and analyse explanatory texts
to identify key features. Distinguish
between explanatory texts, reports
and recounts while recognising
that an information book might
contain examples of all these forms
of text or a combination of these
forms Orally summarise processes
carried out in the classroom and on
screen in flowcharts or cyclical
diagrams as appropriate.
Contribute to the shared writing of
an explanation where the teacher
acts as scribe and models the use
of paragraphs, connectives and the
other key language and structural
features appropriate to
explanatory writing: purpose: to
explain a process or to answer a
question structure: introduction,
followed by sequential
explanation, organised into
paragraphs language features:

Read and analyse a range of
explanatory texts, investigating
and noting features of
impersonal style: complex
sentences; use of passive voice;
technical vocabulary; use of
words/phrases to make
sequential, causal or logical
connections. Engage in teacher
demonstration of how to
research and plan a page for a
reference book on one aspect of
a class topic using shared
note-making and writing of the
page, using an impersonal style,
hypothetical language (if...then,
might, when the...) and causal
and temporal connections (e.g.
while, during, after, because, as
a result, due to, only when, so)
as appropriate. In shared
writing and independently plan,
compose, edit and refine

Choose the appropriate form of
writing and style to suit a specific
purpose and audience drawing on
knowledge of different non-fiction
text types. Use the language
conventions and grammatical feature:
of the different types of text, as
appropriate.
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usually present tense; use of
connectives of time and cause and
effect; use of passive voice
presentation: use of diagrams and
other illustrations, paragraphing,
connectives, subheadings,
numbering After oral rehearsal,
write explanatory texts
independently from a flowchart or
other diagrammatic plan, using the
conventions modelled in shared
writing

explanatory texts, using reading
as a source, focusing on clarity,
conciseness and impersonal
style.
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Expectations

Writing

Step

Decide what
you need to
cover

Details

Hook

Use year group targets and children’s needs

Refer to list of which genres should be covered in each
year group.

Which children are your focus - PP? Under achievers?
GDS?

Pre learn

Stimulus -either text, picture book, movie, scenario.
Bring it to life for children - dressing up, DEAL
strategies, visitors etc.

Display vocab, photos, Wagoll's on learning walls
Cross curricular links if appropriate.

Reference texts used on year group texts sheet
Capture pupils ideas and thoughts

Interrogate
text/WAGOLL
(link to reading
objectives)

Use pink paper

Second opportunity to assess previous unit's targets.
Mark with green and pink (pick up on Bear Necessities)
Set 3 targets based on Year group targets and stick
into books

Discuss targets with the children

WAGOLLs and Vocab on Learning Walls

SPAG teaching

Reason, Purpose and Audience and Tone (RAFT)

Look at a WAGOLL

Discuss layout and genre features

Sentence level features - links to SPaG

DEAL strategies

Build up your learning wall with examples, vocabulary,
features etfc

Continue to capture ideas and thoughts of pupils.

Teach grammar skills linked to Year group targets
Reinforce through starter activities throughout the
unit.

Pupils to be able to apply throughout the lesson o make
it purposeful.
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Planning

If SPaG is a one of f lesson (needs to be taught) record
it in our English books.

Spelling scheme to be followed to look at patterns,
prefixes, suffixes, homophones etc. We will use the No
Nonsense spelling scheme. This will be linked to
homework sent home for that week.

Spelling is to be recorded in English books.

Drafting

Retell / Capture ideas through DEAL strategies.
Oral rehearsal of ideas in pairs and groups
Use boxing up, story mountains and other planning tools

Writing in parts/paragraphs/ small part of big piece
Modelled writing focussed on target children (use
examples of children’'s writing to edit and improve)
Examples onto Learning walls.

Use of success criteria

Differentiated expectations.

Scaffolding for lower ability children.

Guided writing for target groups

Self and peer assessment opportunities

Editing and
proofreading

Use of editing strips across school.

Progression of expectations of editing throughout
school - see below

Self and peer editing opportunities.

Proofreading to be completed in purple pen in books.

Final piece

Redraft if necessary

Publish final piece - as a real life outcome e.g. leaflet /
booklet. Can be written or typed.

Assess against Year Group targets

Opportunities to share and celebrate - parents, other
teachers or children.

Reflection

At the end of each unit, chn to reflect on skills they
have worked on to support metacognition.
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Feedback ° e 1:1 conferencing
throughout a e Pink and green marking with comments (target focussed
unit of work and Bear Necessities)

e Self / peer assessment
e Editing and improving (see year group progression)

Notes Please note: Depending on your year group and what
genre you are focussing on, you may need to repeat the
plan, draft, edit stage until you are ready to complete
your final piece.

Editing and improving progression:

Year 3 e C(lass feedback sheet (spelling / BN focus)
e Editing - focus on BN and spelling (Y2 / Y3)
e Pairs / independent

Redraft sentences (direct using *)

Year 4 e C(lass feedback sheet (spelling / BN focus)
e Editing - focus on BN and spelling (Y3 / Y4)
e Pairs, trios, independent, overlays.
Redraft paragraphs (direct using * / 6DS independent)

Year 5 e (lass feedback sheet (in line with Y6 expectations)

e Editing - focus on BN and spelling (Y4 / Yb)

e Pairs, trios, independent, overlays
Redraft paragraphs (direct using */ independent by the end of the
year)

Year 6 e C(lass feedback sheet (spelling / BN focus)

e Editing - focus on BN and spelling (Y5 / Y6)

e Pairs, trios, independent, overlays

e Redraft paragraphs (direct using * SEND only)
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Handwriting

e Correct handwriting, for the children’s expected level, should be modelled to the children at all times (especially when
modelling and marking) and children should always be writing on handwriting lines

e Letter formation is modelled and reinforced and all resources (word mats, alphabet frieze, grapheme charts etc.) show
consistent letter formation

o Teach the pencil grip rhyme and then ensure children are using the correct grip

e Handwriting is checked when marking and children are asked to rewrite letters, words or sentences where handwriting is
incorrect (size, orientation, position, joins, pressure)

o  Explicit links should be made to handwriting lessons whilst modelling and whilst the children write.

® Teachers should ensure children are sat correctly for writing

e See the Handwriting crib sheet for further details

o Children who are unable to use handwriting line guides in the books should have a strip in the margin or they should write

straight onto the full coloured lines (printed out)

Spelling

Children are taught to ‘have a go’ using spelling strategies from phonics/spelling lessons

When marking, spellings are marked according to the marking policy — detailed also on the spelling and phonics crib sheets
Teachers use the same terminology as in phonics/spelling

Handwriting scheme resources, such as grapheme table mats and wall charts, are easily seen or accessed by all pupils
Common Exception Words lists are used to support quick and accurate retrieval

Explicit links made back to phonics/spelling learning

See also the spelling crib sheet

Marking
e Children should always have time to proofread their work to check for errors linking to our Bear Necessities or to make additions in
purple pen. Teachers may give the children a specific focus depending on their assessments. Children should be supported to also
check their work with their peers — workbooks on top of each other, both reading the same work with the writer editing with peer
support.
e Teacher marking needs to be in line with the marking policy and must be marked by the following lesson for the children to receive
feedback and fix it time. Marking should inform future teaching and learning.

Assessment
Teachers assess final writes and independent cross-curricular writing at the end of each term.
® Assess progress towards the relevant standard for each child.
e Record children who are predicted to be working towards, on track or at greater depth at the end of the year.
e Use assessment to inform future teaching and learning — consider also necessary interventions to ensure all children make good
progress and reach the expected standard.

Handwriting Letterjoin

Expectations Resources to support
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Lower Key Stage 2: Years 3 and 4

Handwriting lessons will continue twice a week in Lower Key
Stage 2.

Module 4 for Year 3 is targeted at children in
lower KS2 where pupils should be using a cursive style
throughout their independent writing in all subjects, helping
to refine their handwriting in line with the requirements of
each lesson. This module covers topics such as dictation,
double letters, number vocabulary, palindromes, tongue
twisters, MFL (French and Spanish), onomatopoeia, simile
and statutory spellings.

Completion of Module 4 should ensure improvement in the
legibility, consistency and quality of the children’s
handwriting through a variety of resources which link
handwriting to other areas of the curriculum.

Module 5 for Year 4 focuses on using
handwriting practice to support other subjects in the
curriculum and, at the same time, builds on fluency and
consistency. This module aims to promote meaningful links
with other subjects such as English, maths, science,
geography, French and Spanish. Making such links enables
children to apply the skills they are learning in context and
also provides depth to the curriculum.

Learners will continue to build on producing fluent, consistent
and legible handwriting through the regular practice offered
in this module’s lessons.

On concluding this module, children will have practised
applying size-appropriate handwriting to all areas of the
curriculum whilst maintaining fluency and legibility.

Upper Key Stage 2: Years 5 and 6
More advanced handwriting techniques will be taught during
two weekly lessons:

reinforcing cursive handwriting across the curriculum
form-filling/labelling using printed and capital letters

dictation exercises promoting quick note-taking and
speedy handwriting writing skills

KS2 SATs SPaG practice
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Module 6 for Year 5 continues to build on
combining fluent handwriting with other subjects across the

curriculum.

In this module, learners will have plenty of opportunity to
develop the stamina and skills to write at length, with accurate
spelling and punctuation. With Letter-join’s wide range of
resources they will be able to work towards producing
consistently neat and well-presented handwriting in all
curriculum subjects.

On completing this module, children should be producing cursive
writing automatically, enabling them to focus on the content of
their work rather than the process of writing.

Module 7 Year 6 presents learners with a range
of tasks where they have to decide on an appropriate style of
handwriting. Promoting speedy, fluent writing continues to be a
strong feature. Challenging dictation exercises will refine pupils’
revising and checking skills as well as boosting their handwriting
speed, stamina and fluency. A range of curriculum-based
worksheets will give pupils the opportunity to practise writing at
length.

Module 7 also contains a series of worksheets to aid KS2 SATs
SPaG revision. They are designed to support year 6 pupils in
meeting expected standards for spelling, punctuation and
grammar, with lots of SPaG preparation and plenty of
handwriting practice.

By the end of this module, children should be able to adapt
their handwriting for a range of tasks and purposes and to
create different effects. They should be clear about what
standard of handwriting is appropriate for a particular task,
for example, quick notes, a final handwritten version, an
un-joined style or capital letters. All of these writing styles are
covered in this module.

Letterjoin Handwriting Resources

e Handwriting posters of the alphabet on walls and a small copy in the front of the children’s books as
a flip-up

Handwriting slants for those who apply too much pressure

Steps for children whose feet do not comfortably reach the floor

Handwriting pencils with finger grooves for those struggling with their pencil grip

Handwriting lines (various formats to match all needs)

Handwriting fonts — Letter join matches most closely and should be used for WAGOLLs
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Handwriting in other subjects

During spelling and phonics children will also be practising their handwriting with the focused
spellings and teachers will reinforce correct handwriting

Handwriting books are used in English lessons and when doing a cross-curricular piece of writing.
When writing on a single line, teachers need to make the link between these and the handwriting
lines explicit so they can apply their skills. Line widths need to remain consistent for the children —

use of sheets therefore is often not appropriate
Correct handwriting (for the children’s expected level) should be modelled to the children at all

times

Teachers should ensure children are sat correctly for writing — BBC, TNT, 6 feet, 2 hands (poster),
page position and tilt

e Correct posture and pencil grip for handwriting

e Pupils should be taught to sit correctly at a table, holding a pencil comfortably and

correctly.

e Sitting position

SITTING POSITION

Sit with = straight
back, not leaning

1 ower the page
The table reaches /
to below elbow

Sit right back @

in the s=at
Keep feot flat x
on the floor
Full the chair
chose in to the

table Paper position for right-
handed children.

Left-handed children

e Left-handed children may find it difficult to follow the movements of
right-handed teachers as they model letter formation (and vice versa).
Teachers should demonstrate to left-handers on an individual or group basis.

e - Left-handed pupils should sit to the left of a right-handed child so that
they are not competing for space.

e - Pupils should position the paper/book to their left side and slanted, as
shown.
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e - Pencils should not be held too close to the point as this can interrupt

pupils’ line of
vision.

e - Extra practice with left-to-right exercises may be necessary before pupils

write

left-to-right automatically.

e The Tripod Pencil Grip

e Both right and left handed children should be encouraged to use the tripod grip which
allows the pen/pencil to be held securely whilst allowing controlled movements of the

pen/pencil nib. We use the Tripod Grip Rhyme:

Right-handed pencil grip
My

Point away the pencil,

Left-handed pencil grip
DAy A

Paint away the pencil,

Pinch it near the tip,

@

Pinch it near the tip,

N’
fm

e
)

Lift if off the table, Spin it round...

£ R

Lift if off the table, Spin it round...

gl '
ey
S, J

and grip.

%

o

and grip.

e Teachers are continually making assessments on the children’s handwriting — their teaching and

Assessment

resources are responsive to the needs of the children
e Handwriting is assessed as part of the writing assessments each term

Spelling Crib Sheet

Expectations

Resources to support
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Spelling lessons

NC
Nelson No Nonsense Spelling

e Pupils will be taught discrete spelling lessons each week following the Nelson No Scheme (Year groups)
Nonsense Spelling scheme.
e Each lesson will revisit prior learning, teach new GPC’s and give pupils the opportunity to
practise and apply.
® Pupils will learn in a variety of ways such as using a range of strategies to practise writing
words, playing games, working with partners, identifying errors.
®  Pupils will be given a word list each week to share at home what they have been focusing
on each week.
® Pupils will be assessed at the end of each half term to identify gaps and support the class
teacher with further planning.
Tracking Coverage tracking
Teachers track coverage in KS2 on a word document.
e Track the key words covered
e Highlight words — secure (when made progress)

Spelling when writing

The spelling strategies that we teach must have an impact where they matter most — the

children’s writing.
Teachers use the same terminology as in spelling
Explicit links made back to spelling lessons
Children are taught to ‘have a go’ using spelling strategies and resources from spelling
lessons. The teacher should then identify the errors and help them to correct them. The
teacher may support the child by supporting them with the spelling voice. Teachers may
prefer to get the children to use the strategy straight into their books or on whiteboards
first.
Teachers model spelling words using the strategies during guided writing — chose
spellings that link to the current spelling patterns being learnt, challenging topic
vocabulary you want to see in their writing and/or common misspellings you see that
children really ought to be able to spell.
When marking, teachers identify spelling mistakes using an sp of those previously taught,
provide feedback and ask them to correct errors. Teachers also give the children positive
verbal feedback when children have used the strategies and spelt words correctly.
Children can check their spelling in a dictionary (can be online) if they are expected to
correct work independently.

Nelson No Nonsense spelling
scheme
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Homework
List of spellings to be sent home for homework each week.
Spelling activities that the children are familiar with may be sent home for additional
practice if required.
Spelling scores are recorded by the class teachers half termly.

Spelling list created by teachers and
supplemented by CPG SPAG books
for each year group.

Spelling in the environment
Current spelling rule with modelled examples are displayed and referred to
Previously taught spelling rules are displayed on the wall
Wall frieze or wall charts are displayed to support children — children should also have
their individual copies at their places during spelling lessons and anytime they are
writing.

Phonics

All children in Y3 are identified during Autumn 1 continue with phonics after scrutiny of Y1
screening and spelling assessments. Children who do not have a secure knowledge of KS1
phonics will receive phonics interventions. These interventions must be swift and effective

helping children to catch up quickly.
Phonics groups will follow the Phonics International scheme and use its resources
Resources and strategies being taught to these children should also be available and
modelled in class
Spelling for homework will match the spelling being taught in their phonics group
Pupils will be assessed termly and impact will be measured.

phonics international scheme
and resources
levelled books match phonics

Teachers monitor and assess the children’s attainment and progress in spelling
and use this to inform their practice.
Half termly spelling checks
termly year group word checks
Application of strategies whilst writing
Daily marking and feedback
Termly writing assessments
SPaG assessments
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