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OUR CURRICULUM AT NEVILL
ROAD JUNIORS

Key to Learning

- We by challenging ourselves in all aspects of school life.

* We are Successful learners by using our growth mind set to achieve.

« We Persevere by being resilient and trying our best in everything we do.

« We use our Imagination to produce creative work that we can be proud of.
« We show Respect by including everyone and making sure we all matter.

« We show Enthusiasm by approaching all learning with a positive attitude.



OUR CURRICULUM INTENT

Key to Learning

« At Nevill Road Junior School learning is fun and all of our children are supported and challenged to
enjoy learning and reach their potential. Learning in the outside environments, practical and real-life
situations and special activities all help to make learning accessible and help to motivate our pupils to
achieve well and become lifelong learners. We have a very positive approach to learning at our school

and children are encouraged and rewarded when they do their best, work hard and make good
progress.

« The wellbeing of our children and their Mental Health are a priority as we believe that children learn
best when they feel happy, safe and cared about. Our Restorative Approach to learning underpins our
curriculum, which also celebrates equality and diversity.

Our curriculum is based on the statutory National Curriculum; it is skills based in design and intended
to provide learning and teaching motivation for both children and teachers.

We aim to be as creative as possible with our approach to the curriculum, teaching and learning. All
curriculum areas have been planned to deliver a well sequenced and progressive series of lessons to
ensure children gain 'sticky knowledge', which they can articulate with confidence.

Every year group includes high quality book and text studies within their termly topic plans, making
sure children are given a text-immersive experience.

All of our topics are supported through high quality resources, trips, visitors and experiences that
provide ample opportunity for real depth of study.



PEDAGOGY OF LEARNING
AT NEVILL ROAD

Explanation, Modelling and Scaffolding

In lessons you will see:

- Clear and precise explanations given by teachers, with complex ideas broken
down.

- Time given to practise and consolidate children's knowledge and understanding in
new ways that stretches their thinking and allows them to consolidate key skills.

- Metacognition strategies used to help scaffold learning and develop
independence

- Use of sentence stems to help structure children's talk and thinking

- Children know what is expected of them and how this can be achieved. This is
done in a variety of ways including the use of a clear success criteria and
examples eg a WAGOLL (What a good one looks like)

- Children evaluating their own work and improving their learning



In lessons you will see:

-A mastery approach to learning.
- Every lesson starts with a 'Can you still..?" to recall previous knowledge
-Questions asked to children that encourage children to know more and think more

-Teachers using carefully planned questions to probe children’s responses, to reshape
tasks and deepen children's understanding.

-Children given 'thinking time' to help give sufficient time for pupils to review what
they are learning and to develop further.

- Children given reqular opportunities within lessons to recall previous knowledge.
Questions are asked to reveal their understanding and recall how well they have
remembered the content.

- Lollipop sticks used to select children to answer questions

- Tasks from the 'Nevill Road Bare Necessities to Sticky learning’ used to retrieve
knowledge




In order for our children to learn more and remember more, we promote ‘sticky’ learning through....

songs. Not just
number facts but GPS
too in Y6. Commits
learning to memory
more easily and
heightens enjoyment.

i
Teaching facts through |

Hooks

Educational
experiences through
trips and visitors
Books for hooks
Hands on learning
experiences
Artifacts

] Questioning

I!

Asking a question of
each child before they
leave the classroom. eg
quick number recall,
spelling of a tricky
word, geographical
fact, historical date.

Building on Prior

Knowledge

Activating prior
knowledge

Creating shared
experiences

Double Page

Spread

Complete double page
spread at end of term.
Can go back and add

information from book.

Summarise learning.

Reel of photographs on
whiteboard of previous
learning activities. Use
photos to prompt
discussion about what
has been learnt,
drawing on key vocab.

d Active
Learning

Collecting information
from other tables and
relay back to partner -
one walker, one talker.
Good for mixed ability
pairings.

Children evaluate their
learning at the end of
a unit.

Children reflect on
their learning.
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i Video ' Performances
{

Making videos of
learning eg science
explanations,, Turn
down sound and
explain what is
happening.

Video music
performances and
assemblies. Pupils to
use music vocabulary
to explain what they
can hear and to
evaluate performances.

l
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Create quiz questions
on a topic. Could be
multiple choice eg
What is a metaphor?
a] A comparison using like, as, then’

b] A comparison where one thing
another

C) A comparison with ahuman attribute

Can you

still?

....last week
....last month
....last term
...last year

Display board in class;
use as starter question

to recap.

=

Brain Dump

Write, draw a picture,
create a mind-map on
everything you know
about a topic. Give a
time limit eg 3 minutes.
Then look back at books
to add a few things you
forgot.
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Sentence stems
Scaffolding language
Talk, talk and more
talk

Developing reasoning
in mathematics
Highlighting key
vocabulary

Flashcards

Create own flashcards:
guestion on one side,
answeron the other.
Can you make links
betweenthe cards? Pick
out harderonesto

practise.

|
h
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DEAL

© Developing
Characters

© Adopting roles

© Exploring thoughts

O Sharing and Reporting

© Thinking & Reflecting




Check understanding throughout the lesson and provide feedback.

In lessons you will see:

-We use a variety of mechanisms to assess children's understanding
throughout lessons and ensure that misconceptions are picked up
quickly.

- Verbal feedback given to children throughout the lesson in order
to build on pupils’ strengths.

-Our marking system ensures that feedback is purposeful and children's
responses enable them to practise, consolidate or stretch their learning.
-Metacognition strategies are used to motivate children to improve their
learning

-Children respond to feedback and this is captured through the use of purple
pen in their books.

- In the moment marking giving immediate feedback

-Use of mini plenaries to address any misconceptions
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CURRICULUM LEADER - LISA DALE

(LEADER FROM 2017- - CURRENT)

« Our History Intent: At Nevill Road, we aim for a high-quality history curriculum which
should inspire the pupil's curiosity and fascination about Britain's past and the wider
world. We shape our history curriculum to engage and motivate our pupils so they grow
to become curious learners that can reflect on the past and make meaningful links to
the present day.

* Our aims are to fulfil the requirements for the National Curriculum for History,
providing a broad and balanced curriculum that encompasses the British Values

throughout. Our first aim is to primarigl build knowledge, then we want to ensure that

the curriculum provides a progressive development of historical concepts and skills for

the children to understand the key ideas and processes of history.

« We want our children to understand the methods of historical enquiry and be able to
ask and answer questions to develop their knowledge and understanding. We want our
children to en}’!oy learning about history and to gain knowledge and unders’randigg of the
chronology not just ’rhr'o%gh experiences in the classroom but also through fieldwork,

uc

visiting workshops, and educational visits.



To find out more about our

Nevill Road Junior School History Policy 2020-2021

Intent

At Mevill Road, we gim for 2 high-guality history curriculum which should inspire the pupil's curiesity and
fazcination about Britain’s past and the wider warld. We shape our history curriculum to engage and
maotivate our pupils so they grow to becoms curious learners that can reflect on the past and makes
mezningful links to the present day.

‘Our 3ims are to fulfil the requirements for the National Curriculum fiar Histery, providing a broad and
balanced curriculum that encompasses the British Values throughout. Qur first gim is to primariky build
knowledge, then we want to ensure that the curriculum provides a progressive developmenit of historical
concepts and skills for the children to understand the key ideas and processes of history.

‘We want our children to understand the methods of historical enguiry and be able to ask and answer
guestions to develop their knowledge and understanding. We want cur children to enjoy learming about
history and ta gain knowledge and understanding of the chronology not just through experiences in the
classroom but also through fisldwork, visiting workshops, and educational visits.

Implementation

The whole school curriculum is planned in chronological order with each year group covering at least one
aspect of British History and one aspect of the Wider World history. We teach significant aspects of the
widerworld, like the ancient civilisations of Greece and the Mayans and how they have influenced the
history of Britain. We block our topics termly to 2nzble the children to become engaged and emerged in
the history topic. The local area is fully utilized with opportunitiss for leaming outside the dassroom,
=ngzging the children with the history of Bramall Hall and Steckport’s Air Rzid Shelters.

Teachers wark closely as a team in their year groups. They plan and use their knowledge to outline and
guide their teaching. Teachers identify the key knowledge and skills covered in each topic. Consideration
has been given to ensure there is progression throughout the school under the following headings:
Historical Enguiry skills and interpretation, Chronological knowledge, Historical concepts and
understanding Histerical Communication, and Viecabulary. Prier knowledge is identified from previous
topics covered and reviewed in lessons to show connections and continuity.

Each wnit has & broad overarching question. This then develops through more detailed enguiring
guestions to lead the study and expansion of the historical period. The school is 3 member of the
Historical Association - which provides the staff with resources, planning information and up to date
news.

The Classroom Working wall Displays show these questions with current topic related vocabulary and
history relsted vocabulary for each ye=ar group. To develop chronological awareness thers is a British
History timeline displayed in all classrooms with the addition of Key dates from the World History unit
added by the children. There is 3 Whole School Timeline down one corridor displaying zll the Pericds of
history covered at Mevill Read Juniors in chronalogical arder.

POLICY

Aszezsment is achizved with a pre learn activity containing the enquiry questions {on pink paper) and the
=3me questions 2= & post learn on green paper).

The children work in 2 History Exercize book to record their leaming. 4t the beginning of each unit there
is an overview - outlining key knowledge and skills- with a vocah list; which the children update
themselves,

To enrich the history curriculum each class organises trips, theme days and invites visiting experts to
enhance the learning experisnce.

Impact

By providing 2 prog) d of historical and concepts our children will know

more, remember maore and understand more about History. They will build on prior-learning and
explicitly make connections between what they have previously lzamed and what they are currently
learning.

The children will grow a ch ical b dge and L of key events in the
past, b zblz to enguiry and interpret History, and to organise and communicate their

discoveries. Whers applicable, our children will have encountered or participated in high-quality
wisits/visitars to further appreciate the impact of History and bacome increasingly aware of how historical
=vents have shapad the world that they currently e in.

History policy click the link below:
http://www.nevillroad-jun.stockport.sch.uk/serve file/3002618



http://www.nevillroad-jun.stockport.sch.uk/serve_file/3002618
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SEQUENCE OF LEARNING -
WHOLE SCHOOL PLAN

At Nevill Road we sequence and teach history in chronological order. Each year group
(apart from year 5) teaches a unit from World History and British History. These
units are taught in blocks - over a period of 3-6 weeks - to fully immerse and engage
the children by having history taught most afternoons.

British History

Year 3 Year 4 Year 5 Year 6
Stone, Bronze Roman Britain Anglo Saxons World War | and
and Iron Age and Vikings Il — impact in
Britain
World History
Year 3 Year 4 Year 5 Year 6
Ancient Ancient Greece Local history Ancient Maya
Civilisations — study — Bramall
focus on Hall as a Tudor

Ancient Egypt building



WHOLE SCHOOL OVERVIEW OF
HISTORY IN THE ACADEMIC YEAR

Year 3

Year 4

Year 5

Year 6

When would you
prefer tfo live:
Stone Age,
Bronze Age or
Iron Age?

What was so
magnificent
about the
Mayans?

Can we thank
the Ancient
Greeks for
anything in our
lives foday?

Who won the
struggle to

conquest Britain
before 10662

What was so
magnificent
about the
Mayans?

What was the
impact of Wars
on Britain?

What was the
impact of Wars
on Britain?

How successful
was the Ancient
Egyptian
Civilisation?

What impact
did the Romans
have on Britain?

What is in the
name of
Bramhall?



KNOWLEDGE AND CONCEPTS

These go side by side, to be developed simultaneously. They help the children gain
knowledge through working and thinking like an historian

Substantive Knowledge - knowledge of past, events and ideas (facts and figures, what
and when?)

Disciplinary Knowledge - the action taken to gain knowledge - how historians study the
past and how they construct their accounts of the past.



DISCIPLINARY KNOWLEDGE

This can be divided into:

Substantive/Abstract Concepts ( first order concepts) -with a focus on our golden thread
of the following concepts:

Confliet - invasion, conquest, army, alliance, war, enemy , frontier

Settlement - homes, frade, tribe

SocietTy - power, democracy, rulers, ruler, empire, emperor

Chvilisation - society, empire, emperor, achievements

Beliet - religion - church, monk,

Disciplinary concepts (second order concepts) -historical enquiry and interpretation,
change and continuity, cause and effect, similarities and differences, significance,
historical communication.

These should reoccur across each year group -in different periods of time.



 To see more about how we sequence the units of history and how the
knowledge, skills, concepts and vocabulary are progressed throughout the

school, follow the link below:

o hittp://www.nevillroad-jun.stockport.sch.uk/serve file/51929089

SEQUENCE OF LEARNING -
CURRICULUM PROGRESSION PLANS

Progression of History Skills and Knowledge.

Year 3

Year 4

Year 5

Year 6

Aspect of
History and
Historical
Knowledge

Changes in Britain from the
Stona Age to the Iron Age

The stone-age period is said 1o have
started around 3 million year ago when
humans started to live in Europe.

The stone-age was followed by the
bronze-age period. This is when humans
started fo use metal.

The bronze-age was followed by the
iron-age when tools and weapons
became more advanced and were used
for farming.

During the Palaeslithic Age (old stone
age), man gathered food by hunting
wild animals and birds, fishing, and
collecting fruits and nuts.

During the Nealithic Age (towards end
of the stone age), the humans formed
seftled communities, and domesticated
plants and animals for the first fime in
history.

Skara Brae- Is an archaeological site
found on the Orkney Islands in
Scotland. It is a stone age village that
has been well preserved.

Stonehenge Ts a famous stone age:
monument in Wiltshire.

Lindow Man -

Roman Britain the Roman
Empire and its impact on
Britain

Julius Caesar's attempted invasion in
55-54 BC

The Roman Empire by AD 42 and the
power of its army

Successful invasion by Claudius and
conquest, including Hadriaris Wall

British resistance: Boudica

‘Romanisation’ of Britain

Ancient Greece - a study of
Grack life and achievements
and their influence on the
western world

Location of Greece, states in Greece

Major achievements of demacracy,
Olympic games, Religion and &reek
myths, language and architecture.

Architecture still standing today and
study of artefacts. Acropolis. Ephesus
theatre, Temple of Apollo at Delphi,
Parthenon of Athens.

Comparison of Athens and Sparta

A Local history study over
time tracing how several
aspects of national history
(Medieval period, Tuders and
Vietorians) are reflected in
the locality (this can go
beyond 1066)

How Bramall Hall changed over fime
through a study of the owners and how
it influences the local area.

An overview of the Tudor period with
the Kings and Queens in rule. Daily life
and achievements of The Tudor period
and how this is reflected in the hall.

Angle Saxons and Vikings
struggle to rule Britain

Roman withdrawal from Britain in AD
410

Anglo-Saxon invasions, settlements and
Kingdoms: place names and village life
Anglo-Saxon struggle for the Kingdom
of England to the time of Edward the
Confessor

Viking raids and invasion

Resistance by Alfred the Great and
Athelstan, first king of England
Further Viking invasions and Danegeld

A non-European society that
provides contrasts with British
history -a study of the Mayan
civilization ¢. AD 900

The Maya were a civilisation who lived
in Mesoamerica (now Central America)
between approximately 2000 BCE and
Q00CE.

They are known for being the first
Mesoamericans to develop writing.

They also had a sophisticated culture
in which they lived in city states.

They built spectacular monuments and
stepped pyramids -some (e.g. Chichen
Ttza) have become world tourist
destinations in the modern day.

They were also well-known for their
advanced maths and calendars.

Around 900CE, Maya cities became
abandoned. No ene knows for sure why
this happened.

A study of an aspect or
‘theme in British history that
aextends pupils' chronclogical
knowledge beyond 1066: a
significant turning point in



http://www.nevillroad-jun.stockport.sch.uk/serve_file/5199089

* Each unit of work is planned through a serious of
enquiry questions.

« The medium terms plans are carefully planned in a
sequence of steps to all for deeper understanding
and retention of knowledge. They build on previous
years knowledge and show links with previous units.
The vocabulary and concepts are outlined across
each unit.

 Each child has a history exercise book. The unit wil
begin with a front cover, using the disciplinary
concepts to outline the key knowledge and skills to
be achieved by the end of the unit.

* There will be a pre-learn at the beginning of the
unit and a post learn at the end.

‘ Ouerarching Question: Can we thar the Ancient Grecks for anythigin eur s totay? |

\ 4 !

‘Sensatianl Stat — Dlympics— history Uil ncw, Make wreaths |

L

2

3

v und e s | | i wer e mor What were the " vt
the Grees? bt tananang | s
Chiisation? Do we stllse them in e Ancicat Greece? How ’ -
Western World ot dawe know e P p—

gl

Wew 1 (2 lessors)

1)Research and
sresentinformation
aaut e in different
ey states a5 3
camparisan. The.
Peiagpanesian War

2uicite ey s s
bay lving i Sparts

SEQUENCE OF LEARNING-
UNIT AND LESSON PLANS

What is in the name of
Bramhall?
End of unit knowledge

T knaw that Bramall Hall was first held s two separate manors, owned by wo Saxan freemen.

T know that William the Conqueror (1066) gave both parts of the Bramall land to Haron de Mascj. the

first Baron of Dunham Massey

<= Tknaw that the building dates back to 14 century and was developed further during the 16 century
and 19" centu

< T know the Tudor period was 1485 - 1603

Significance

% T knaw Bramall Hal s @ Tudor building and how fhe farmilies That lived and owned This land ifluenced
the local area

- Tknaw that The Davenparts lved in the hall 1380 - 1832 and The Nevil ey 1882 - 1923

% Tknaw sigaificant events the fesign and d of the
building. The Chapel. the Fireplace and the building in wattle and daub

<= _T know how the Neville family developed the hall further and their influence on the local area

% I can compare maps of the local area over different fime periods and look af fhings fhat are fhe,
same and different.

% Tcan compare the houses of the Vikings ta the Tudor:

4T can ook ot eensus forms of people living in the Hall i dferent Foily vames.

Cause and Effect

Year 4

Autumn Term

Aspects of History

Key facts fo review To previcus learning

Children shauld identify the impact of the
Ancient Greeks on the western world and
their chranlogical place in the context of
world history.

Havirg already studied an Anciert Ciilisations in year 3 ohildren can build on their
knowledge of arather Colisation in a different part of the world. Look af lacation asd
when appropriate to comgare the . Tobuild up a

af when these civlisations existed in comparison fo British Histary.

Historical Knowledge and Urderstanding
(ke peaple, events and developments)

Chranolagical Knowledge and awareness (key dates and chronology)

Achicvements - The major achievements of

T can place events. people and charge an o fimelire.

L am beginning to understand why Bramall expanded over fime and how 1 gof ifs rame.
T know how Nevill Road Schoal got its name and who the Nevillfamily were.

. Zundorstandwhyth g of Nevl R hs b i reees o the vl iy rer
4T know why Bramall Holl hos its awn chagel.

< T knaw how the local area hes stayed the same - River and Roman Road and how the land use has
changed
< T knaw how the different fanilies influenced the buiding of Bramall Hall

T can use a variety of sources of informatian including census forms. newspaper cuttings. phatas of
Families, photos of inside the hall and maps to understand the history of Bramall Hall
< T can evaluate how reliable the sources of evidence are and to also understand the difference

% I can consfruct infarmed responses by selecfing and e relevant historical information. To
into the different fived af Bramall Hal
o D oy msarca e conecty ek fence. monereh, architecture, evidence.

he Greeks. (refer back fo the
Prehistaric Britain) bemocrazy in Athers..
Olympics, architecture. Language (Sreek
alphabet)

Architecture Lok at the temples ard
fomaus buildings of Ephesus theatre, Temple
of Apallo at Delphi, Partnenon of Athens.
Comgare these buildings to madern
architecture in Greece today? What does this
‘tell you abaut the impact of ancient
architecture?

Society - Compare the social structure of
Athens and Sparta. Learn abaut the
‘demacrocy in Athens. How were men treated
different to women end childrer? What do we

bnow about shovery?

Children timeline adding each time pericd anta the
The Bronze Feriod, 2000-1100 8¢

Dunng this perisd a number of cultures flourished on the Sreck islands, in Crete ond an the Greck
The Ancient Greeks were mainly farmers but trade with ather countries mas growing,
‘gmnenrl events of this period includs the Trajan War,

m Archalc Perod, 850-600 BC..

H008C b od of aiation known s the
i Age. However, by araund 00 BC Ancient Greeze experienced a revival as trade with the wider
world increase

& o fighting
cach other. The Obympic Games began in 776 8. The srumrpmm wos created and scientific thinking
started to really develop

The Clossical Galden age, 500-400 BC

Falfoming the defeat of Persian invasions at the battles of Marathan in 490 BZ and Safomis in 480 8C
Sreece entered o goiden sge. The tmo most powerful Greek city states, Athens and Sparts, daminated
this periad. Tt witnessed the develspment of the warlds first demecratic goverment in Athens thaugh
women and siaves ware excluded Sparta an the cther hand remained a monarchy, ruled by twa kings, It
oz harsh militaristic sote serviced by huge siave populaticn. Sreek eulture flourished. Popurights

wrote great ortists made ond pottery, Greeks buit




In lessons you will see:

« Teacher talk is kept to a minimum ensuring children work

hard and focus upon their learning.

 Lessons are carefully planned to engage learning.

* A range of learning opportunities are provided to allow
children to learn in a variety of ways e.g., DEAL, active

learning, practical work with artefacts and group work.

« Lessons begin with a recap of previous learning and with
‘Can you still.... Questions.

« Lessons will finish on a recap of the vocab and key
knowledge addressed within the lesson.

HISTORY LESSONS AT
NEVILL ROAD

In today's lesson we are going to find out what happened to
the Anglo Saxons and what happened at the Battle of Hastings

Potion William the Conqueror
Cause and effect Period/era
Reliable evidence

What have you learned today in HISTORY?
What type of source of evidence is the Bayeux Tapestry? \i‘ P -

Why did the Battle of Hastings begin? 2 I |i

Can you remember who the 3 people were, who went for the throne
after Edward died?

‘



AT Nevill Road Junior School we develop key Historical

vocabulary to the children by: oy

 Each lesson will have a focus on about 4 or 5 key words,
these will be displayed on the flipcharts during the
teaching part of the lesson and used throughout the
lesson.

+ The children will add these words to their cover sheet
( found at the beginning of each history topic in their

books) e T St G, it
» The words will be added to the working wall. N
* During recaps at the end of the lesson and when i
appropriate revised during future lessons. R

« The vocabulary list can be found in the progression
document and in each medium term plan for the
teachers to refer to during their planning.

« Vocabulary is broken down into substantive knowledge
key words and specific words for the history era being
studied.



HISTORY AROUND THE SCHOOL

* Each class has a working wall that includes
the Enquiry questions and vocabulary.

 Each classroom has a British history
timeline on their wall - they can then add
their World History Events to this.

* There is a whole school Timeline on a
corridor, this shows an overview and
children's work in the history units.




At the beginning of each unit in history
the children complete a pre learn (on
pink paper) and at the end of the unit
the children are given a post learn (on
green paper). This assessment uses the
enquiry questions which are the main
body of the unit and focuses on key
knowledge and chronological
understanding.

Teachers then complete an assessment
grid at the end of the unit indica‘rinﬂ
children that are working towards the
expectations and those that have met

the expectations. ( this is related to key

knowledge from the post assessment
and skills observed in lessons)

Chronology
Who were the Anglo Saxons and where did | Datés | ‘ | Who were the Vikings and where did they
they come from? Why did they come to | Tnvaders. | | come from? Why did they come to England?

England?

What do you know about the Anglo Saxons?
Houses, clothes, food?

What do archaeologist digs tell us? In Sutton Hoo,
The Staffordshire Hoard, Jorvick in York?

Pre- learn ~  Autumn Term ~ Who won the struggle for Britain before 10662

Order these dates and 3 invaders in chronological
order:
Saxons Romans Vikings 43AD 800 AD 450AD

\ What do you know about the Vikings?

Houses, clothes, food? Travel?

“~

Who won the struggle fo rule Britain? The
Saxons or the Vikings?

Who is this 2

What do you know about him?
Name some facts about the Battle of

ASSESSMENT

Hastings?
Autumn  Assessment Year 5DR Number in Cohort: 2022/2023
Unit of work: Anglo Saxons and Vikings - Who won the struggle to rule | Emerging/ Developing Expected/
Britain before 1066? Secure
Rafe Umaimah
Knowledge and Skills D'yan Riley
Frasier Maggie
4+ T know the Saxons invaded Britain before the Vikings and after the Romans
. ; ; e Vi Kye Lzzy
+ T can describe a Saxon Village and Viking Village Willews Rosw
4 T know where the Saxons came from.
- Charlotte
T know where the Vikings came from. elta
4 T know how Alfred the Great earned his title. Jomie
+ T can name some of the Saxon Kingdoms. iy
4 T know who the Danes are and where Danelaw was, E%
+ T know what happened at the Battle of Hastings. Adom
+ T know what the Bayeux Tapesiry is Aree
Elliot
Skills Elyssa
Noah
+ T demonstrate a clear and chronological knowledge of Britain's past. Erankie
4 T canfell the story of events within and across this fime period. Take
% I can see the relafionship befween dif ferent periods and The legacy far ‘Aaron
Britain's history. Tala
4 T can devise my own historically valid questions. Cairo

-

+ T can compare the Anglo Saxon and Vikings Daily Life
< T know how our knowledge of the past is constructed from a range of sources
and can select and arganise relevant historical information from a range of

historical sources




In all our subject areas we have created a provision map of need

that shows how all children are supported in order to enable
them to access the full curriculum.

The needs of all children are considered with a lens on provision
or our SEND children and,’reqchu,n%ls adopted necessary. We
elieve that if we are getting it right for our children with

additional needs, thenwe aré getfing it right for everyone.

Learning is not capped by differ,er"ria‘rign but stretched by .
enabling all pupils'to deepen their learning through investigations
and enquiry questions.

Some tasks are open ended and allow children to present their
findings in a variety of creative and individuals ways.

Staff check in regularly to check understanding.

Metacognition strategies are used to encourage independent
learning.

Teaching assistants are used effectively to help scaffold
Iearnmgs an support children to become more independent
earners.

The ﬁrowing diversity of our school community means that
teachers are adapting lessons to support children who have
English as a second ldhguage.

INCLUSION




EQUAL OPPORTUNITIES

Throughout the history curriculum we continue to develop our nurturing and inclusive school, where everyone is
respected and valued.

We acknowledge that members of the school come from diverse backgrounds. We seek to promote an attitude
of folerance based on understanding of and respect for the beliefs and practices of others in history and our
lives foday. We look at Black History ( not just during October). This is promoted in assemblies and themes
throughout PSHE. One of our golden threads is religion, we look at the diversity and changes in religion through
history in Britain as well as the Wider world.

We acknowledge that members of the school come from diverse cultural, racial and socio-economic backgrounds
and we endeavour to foster an atmosphere of mutual respect in order to help to promote a school and a society
in which there is social, religious and racial equality. We value the history, experience and contribution of our
multicultural community and seek to express this in the curriculum and life of our school. The history curriculum
will be monitored and developed to meet the continuous changes of our school community.

As a school, we accept that there are gender inequalities in our society so we constantly examine our curriculum,
procedures and materials for gender bias or inequality. We encourage pupils to be aware of the sex stereotypes
presented by, for example, the media and in history books. We look at how attitudes have changed through
history. We try to ensure that our resources include non-sexist books which value the achievements of women as
well as men.

We undertake to assess and meet the needs of all our pupils as far as we are able. We aim to create a happy and * &%
educationally exciting environment in which all pupils can prosper. :



BRITISH VALUES

Here are examples of how British Values are promoted through the History Curriculum:

* Mutual respect - Mutual respect is taught and encouraged to show respect to each other’s beliefs,
feelings and opinions. When discussing what it means to be British and how this is demonsirated in
different historical time periods, children can celebrate our heritage whilst embracing the ties which
bind us together.

* Tolerance - Children consider questions about identity and belonging when learning about different
religious beliefs during different historical periods. When comparing people during different time
periods and how they lived, children will consider the effects of religion on their lives and the impact
on society.

* Individual liberty -Through looking at historical sources, children will balance past events through
the lenses of peoples individual liberties against the balance of the greater good. This is achieved
through some history units and throughout the PSHE/RE units of work.

* Democracy -Children will consider what it was like for individuals during different time periods and
consider themselves in the positions of others and to understand the concept of democratic decision
making and making rules in society.

*Rule of Law - In History pupils consider the value of the rule of law where all people are equal before
the law. Throughout the history curriculum children look at the how the rule of the law is fundamental
to our society and the effects if it is ignored.



Here are examples of how SMSC is promoted through the History Curriculum:

« The spiritual development of pupils is shown by their ability to be reflective and respectful of

different people's faiths, feelings and values through different historical eras and the world around
them.

The moral development of pupils is shown by their ability to recognise the difference between right
and wrong and their readiness to apply this understanding in their own lives and reasoned views about
moral and ethical issues throughout history. Through British history they learn acceptance and
engagement with the fundamental British values of democracy, the rule of law, individual liberty and
mutual respect and tolerance of those with different faiths and beliefs.

The social development of pupils is to encourage pupils to recognise and respect social differences.
This is done by teaching them about how society rules, laws and structure compared through different
periods of history and how historical events have shaped their own heritage and that of others.

The cultural development of pupils is to encourage the respect and understanding of different faiths
and cultural diversity and the extent to which they understand, accept and respect diversity. This is
shown by their respect and attitudes towards different religious, ethnic and socio-economic groups in
the local, national and global communities through different periods in History.



ENRICHING THE CURRICULUM

At Nevill Road we want to enhance the learning of history through practical workshops, visits, trips
out of school and the use of artefacts.

As a school we are building up the resources of artefacts and books relating to the history units
studied.

Each year group will either go on a trip to a museum/ place of interest relating to the history topic or
invite a visitor to the school for a workshop.

These include: Day trip fo the Roman museum in Chester, Visit from Diane Davies ( Maya female
archaeologists), Viking visit for a Viking workshop,

We also make use of the local history and incorporate Bramall Hall into our learning and visit, year 6
visit the Stockport Air Shelters when studying The Word Wars.
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« Subject leaders are allocated time to
have a 'Deep dive review' This can involve
reviewing planning, lesson looks, book
scrutiny and pupil voice.

« The evidence of how the time has been
used is then recorded on a monitoring
sheet, which reviews the intent,
implementation and impact document.
This is then fed back to staff or
referred to in future staff
meetings/emails or INSETS.

MONITORING AND EVALUATION

British History timeline displayed in all classrooms with the addition of Key dates from the Warld
History unit odded by the childrer.

A

Date: Nov 2022

Subject Leader Monitori

Subject: History

Intent

At Newill Read, we aim for a high-quality history curriculum which should inspire the pupil's
curiosity and foscinotion about Britain's past and the wider world. We shape our history
curriculum to engoge and motivate our pupils so they grow to become curious learners that can
reflect on the past and make meaningful links to the present day.

Cur gims are to fulfil the requirements for the Mational Curriculum far History, providing o broad
and balanced curriculum that encompasses the British Valves throughout. Our first aim is to
primarily build knowledge. then we want o ensure that the icul ides a prog!
development of histerical concepts and skills for the children to understand the key ideas and
processes of history.

We want our children to understand the methads of historical enquiry and be able to ask and
answer questions to develop their knowledge and understanding. We want our children to enjoy
learning abeut history and to gain knowledge and understanding of the chronology not just through

Year 3 visits -

Year 4 visits - Chester Museum for Romans

Year 5 visits - Autumn Viking workshop in school, Bramall Hall day visit
Year & visits - Diane Davis - Maya archoeolagists

experiences in the clazsroom but olso through fieldwork, visiting workshops, and educational visits.

Implementation

The whole school curriculum is planned in chronelogical order with each year group covering at
least are aspect of British History and ane aspect of the Wider World history. We teach
significant aspects of the wider world. like the ancient civilisations of Gresce and the Mayans and
how they have influenced the history of Britain. We block our topics termly fo enable the children
to become engaged and emerged in the history tapic. The local area is fully utilised with
opportunities for learning outside the classroom, engaging the children with the history of Bramall
Hall and Stockpert's Air Raid Shelters.

See Overviews on website

Teachers work closely s o team in their year groups. They plan and use their knowledge to outline
and guide their teaching. Teachers identify the key knowledge and skills covered in each topic.
Consideration has been given to ensure thers is progression throughout the school under the
following headings: Historical Enquiry skills and interpretation. Chronalogical knowledge. Historical
concepts ond understanding Historical C tion, and Vocabulary. Prior | g
identified from previous topics covered and reviewed in lessons to show cannections and

is

continuity. See Progression document
Each unit has a broad overarching question. See unit overviews This then develops through more
detailed enquiring questions to lead the study and expansion of the historical peried. The school is
a member of the Historical Associotion - which provides the stoff with resources, planning
information and up to date news.

The Classraom Working Wall Displays show these questions with current topic related vocabulary
and history related vocabulary for each year group. To develop chronal

| aworeness there is a

each closs has these timelines There is o Whole School Timeline down one corrider
bl the Periods of history covered at Nevill Road Juniors in chranclagical order.

+is achieved with a pre learn activity cantaining the enquiry questions (on pink paper)
Ine questions os o post learn {on green paper).

howed this in Spring 2022
kr: work in o Serop Book style Topic books #o enable a rich display of communication and
bon of the children learning. This hes now changed to exercise books RED Af the

f each unit there is an overview - outlining key skills and knowledge- with o vocab list:
bhildren update themselves. Need to develop and facus more on key facts you want the
know

he history curriculum each closs arganises trips, theme doys and invites visiting
enhance the learning experience. Homework Matrix are set to develop and extend
lom home linked to tapics. This ne langer hoppens

& & planning loak evidence

curriculum being followed?

e assessed using g pre-learn and post learning task?

coversheet featuring key vocabulary? Is there evidence of this being used in lessons?
nce is in the books of their learning?

idence of inclusive practise for those with SEN?

& & planning loak evidence

curriculum being followed?

e assessed using g pre-learn and post learning task?

coversheet featuring key vocabulory? Is there evidence of this being used in lessons?
nce is in the books of their learning?

idence of inclusive practise for those with SEN?

k & planning loak evidence

curriculum being followed?

 ussessed using g pre-learn and post leorning Task?

coversheet featuring key vocabulary? Is there evidence of this being used in lessons?
nce is in the books of rheir learning®

idence of inclusive practise for those with SEN?

& & planning ook evidence

curriculum being Followed?

e assessed using g pre_learn and post learning task?

coversheet featuring key vocabulary? Ts there evidence of this being used in lessons?




STRENGTHS OF HISTORY AT NEVILL ROAD

 Units of work ordered in chronological order allowing a clear progression of chronology across the
school.

Each unit is planned in a uniformed way, outlining key knowledge, concepts and vocabulary.

Pre and post learns in place.

Children enjoy history which has been displayed in pupil voice.

Enriched curriculum through trips and visits.



| What | found out

—y

Y IMPACT AS HISTORY LEAD AT NEVILL ROAD

What | did

Impact

Scheme needed clear
progression. An connections
between different topics
covered. Needed to be
consistent in format.

Research and conversations with other history leads. Attended
history co-ordinator meetings on a regular basis. ( once a term)
As history lead T wrote the medium term plans, which listed the
previous knowledge links, knowledge fo be covered, vocab and
substantive knowledge.

Clear progression through all key stages, ensuring all
areas of Computing Curriculum is being met.
Progression document produced as well as medium
term plans for each unit.

Front cover sheets contained
knowledge and skills.

Using the disciplinary concepts we have highlighted 7 key concepts.
There are itemised in the front cover sheet with the keys facts
bulleted underneath. Also an area for vocab to be added by the
pupil. The concepts are also visible on PowerPoint/flipcharts and on
the working walls.

Children will gradually become familiar with the
vocabulary of the disciplinary concepts and
understand how they are important in the history
curriculum.

No resource or artefacts for
each unit.

Each year group had inspection boxes from Starbecks and were
allocated £100 to choose artefacts that they felt they could use
within their units to enhance the children's history skills and
knowledge.

Each year group has a box of artefacts for one unit.
This is to be added over the next years.
The next unit to be resource under the next budget.

Support for teachers planning
and knowledge.

School is a member of history Association for teachers to use to
help with planning and resources. I attend every learning leads
history coordinator meeting with Chris Trevor.

Available resources to enrich the planning and
teaching of the different units. Up to date
information about expectations and resources for
history.

Limited confidence within the
teaching staff.

Staff Meetings

Training and developments during INSET days

Supported planning and delivering of lessons - reviewing the
curriculum plans o meet the needs of the fimetable and o have
clear golden threads throughout the planning. This is a current
development.

Teachers using the technical language and resources
on a regular basis

Concepts discussions, teachers took ownership to
review the planning and strip back the key knowledge.
To build some common golden threads to weave
throughout the units in different year groups.




NEXT STEPS

« To continue to revise substantive knowledge and disciplinary knowledge and to develop golden
threads throughout the school to link units and children's understanding.

 Key knowledge clearly outlined by the end of the unit - teachers to strip back and keep it achievable.
* Monitoring working walls and book looks

« Lesson looks

* Monitor flipcharts and planning - to recap knowledge, add concepts and vocabulary.

« CPD for teachers to improve subject knowledge - History rocks courses.

« Develop artefacts further and look at book resources.

« Refresh the timeline on the corridor - to show chronology and an understanding of the British history
and World history and how the periods overlap.

« Add timelines to books at a point of reference.



